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FOREWORD

As Superintendent, | am proud to

share this new version of the Title ™
I Parent Advisory Council hand-

book. | believe -that this hand-

book will serve as a valuable

resource for parents and school

" personnel alike in the formation
- and operation of Title | Parent

Advisory Councils.

There is a great deal of evidence

available to support the notion -
-that parents are an absolutely

vital link in the educational cycle
of their children. The concept of

parent. inyolvement in education
‘generally) and in Title | in’

particular, ' continues to be
strondy advocated by this office.

A ho that you will find this
g handbook helpful: It has been

deslgned with you in mind.

me
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LHGIE ALC IANY ACBOVIR AUt St bippaing & asbiv & & daiilxiliiay C o e LA L R
blagest reason of them all and certainly the most important, is to improve the education of
' clﬁfdren . . . children in your local community . . . children across the state . . . and with no
exception, children throughout the nation. Tn nearly every state within the U.S., Title 1 is
reaching the educational needs of children. As the cover of this bhook illustrates, Title 1 iy
providing an opportunity for growth to thousnuds vl Jnbdien each yoar . . . an opportunity fa
educational growth, Understanding, involved parents will help maximize that growth.

" This handbook will représent different things to different people. To some it will be @ resource
. . . to some it will be a helpful guide . . . and to same it will act as a reminder of the need for
parents to become involved with their child’s education. Again, 2 lot of things to a lot of people.

However, some basic information should be given to those who read ‘this handbook.
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Title I and the importance -of becoming involved. It
introduces Title 1, answers some important questions -
and describes the importance of participating in
Chapter 2 should help give'a basic understariding of ,
“+how hoth the parent.and ;fm:MM@AmmLﬁa.
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“Children have more need of
models than of critics.

Selden
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‘Intent Of Congress
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Do mam ctudents parents tenchers and admmistrators Tile
Cds helpiny dnddien helping chikdien o do better
scheo!
g
For some parents, Fitle | means an extra hoost in helping
their child learn to read. For some teachers, it is seeing
cach child sepved by Title Uimprove as each school day goes AN
by For some administrators, it means a chance to help ‘-’v,."'.":"f,‘u,!'/
children and improve the relnttanship hetneen parents nd the ;’(

+ '|’l
N
¢, (0 ]

wchool And for the children, it means a real chance to lemn o
_a chance to pet back on track with The rest of the Kids.

Yes, Title 1 of the Flementary and Sccondary I'ducation Act of
1965 means a prent deal to a lot of people. Since 1965, Title 1 has
been effectively providing educationnl “assistance” (o thousands of
children nationwide. o Washington State, Title 1 is serving more
than 50,000 children in over 280 school districts in reading, math and Innguage arts

programs. ,

Parents, teachers, administrators and especially students hope that Title U programs will
continue to provide an cffective means of meeting the needs of students throughout the

State of Washington. .

Why -My Child?
The reaction of pan;‘nts when first finding out

about their child needing Title | service is often A Program For .

varied, if not downright cxtreme. “You can’t

blame Jimmy for not being able to read. 1Cs that " 9

lousy school district that’s responsible for my ~ h\’el'y()l]e .

Jimmy’s poor reading” or “Well - that goey to

show you, the teachers can’t teach and the - Ofyen parents become disappointed when they
administrators can’t-administrate. If they could, asl the question, “Is Title 1 & program for
my child wouldn’t be in this mess™ or maybe, everyone?” Why? Because the aliswer is “no”,
“Other parents have no interest. What am 1 to . Title I is not for all students. Title 1 is especially
do? - desipned to serve “children who arc having
Few children go throngh school without needing difficulty with bagic_skills . . . children who
a little “extra” help with their studies. There are aren’t quite performing at grade level in
several reasons: children advance at different _ reading, math or language arts. In addition,
rates . . . some children have developed poor children selected for Title 1 must be students
study habits . . . and for sonie, growing up — who have the greatest meed for assistance.
and learning at the same time are jnst plain ' ' "
difficult. There is also another reason why Title 1 is not

Whatever the reason, parenis must keep in mind far everyone. The federal government requires

that their child, whether selected for Title'1 or that children be served first in school attendance
" not, is special and may in fact, require special areas with the greatest number of low-income
assistance from time to time. So the question Tamilics. Once the eligible school attendance

should not be, “Why my child?” but “What can areas have been selected, then the children who
1, as a parent, do to help my child?” Perhaps have the greatest educational need in those
.then the reaction may sound something like . . selected school attendance areas are served.
“Well son, it looks like you need some help.

Let’s talk to your-teacher and- get down to :

business. Togethér we’ll help you with your 9

reading.” : -




The Intent

Of
Congress

Stressing Involvement

Title 1 encourages parents to become actively imobed. In a
sense, Title 1is another way to open the door for those who
wish to have an active role in the edueational process. It's a
great upporluml\ for such people to find out and explore what
Tite Tis doing to help children and how active imvolvement can
result in other benefits such as:

o Developing a closer relationship with the school and the
community.,
Informing parents about current educational practices.
Liclping parents recognize certain problems that children
facc,

o Helping pazents recognize certain problems that schools
face.

o ldentifying for parents ways in which they can help the
child at home,

For some parents it's not good cnough to say “let the
school educate my child, even though others say taat’s
what they ‘re paid to do.” Fducation is a cooperative
process imvolving parents, children and the school.
Parents across the State of Washington have been J ‘ ! ' . ' . . ‘ \\
working to see that Fitle 1T programs and the

cducational system are working cooperatively and N S L o
that the children ultimately receive the benefits - b
of their efforts,

Since 1974 when Congress required that Title
I programs have Parent Advisory Councils,
Fitle 1 has ur;.od parents to “Roll up their
sleeves™ and become active members of a
unique and special team called Title L
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Being Involved

The sound of Iu‘l}gh(cr vibrated through the halls
of Lincoln Elementary School. 1t was in the
- spring and the school year had slipped away
practically unnoticed, as school years usually
do. And as always, Lincoln School swarmed Jike
- a colony of ‘bees . ... each homeroom like a
separate cell of busy, active-and mostly talkative
4th, Sth and 6th graders. T
The talk was mostly about the year's activities
. . . the baseball games, the soccer games, the
. Christmas play and all the rest that both kids
and paren take\g)art in. It seemed that
everyone had some story to tell or something to
show. Yes, practically everyone with the
exception of one. The name could be Jimmy or

Susan or even Martha but for the sake of this’

story, we'll call the one that had no stories o
tell, Billy.

< ‘ - .
Billy was in Sth grade. He was like all the other
kids. He was well liked, he had a lot of friends,
and he played baschball probably better than
anyone in the school. However, the only real
difference with Billy was that his parents didn’t
take the time to get involved with his school
activities. y

o

- ~

Billy’s parents 'were. busy most of the time.
Billy’s father was trying to cstablish a new
. business and Billy’s mom, although she didn’t
formally work, kept busy being involved in
community activities and ing care of
household and family respo
and dad simply left t

ilities. Both mom
responsibility ~ of

" becoming involved. ~.

ceducating Billy in the hands of the school
district. - -

Therve ave T lol\) many kids like gl\l} who do
n(/)(( receive af hote the “school” attention they
réally need . .
amount of time each child spends in schiool. Of
course, Billy had alt the toys and things that any
kid could wish to have; however, Billy began to
feel that he was missing something that a lot of
kids had . imolved parents.

Being involved with your child’s school activities

. is an investment that money can wpver buy. The

importance of involving yourself in your child’s
home and school activities can only bé¢ mensured
by the glowing satisfaction aud®love that is given

and recerved.

Title 1 stresses parent involvement, not because
it is the law or because it i5 fun to get together

“once in awhile, but becanse it is vital to a child’s
growth. ' "

There are a lot of children like the one chosen
for this story . §._children of all ages and
backgrounds. Lin a Sense, Billy is luvky.’ Billy has
parents . . . parents that probably care very
much but don’t realize the necessity* of

~

Getting involved with school activities is often
difficult for hard working, busy parents.
However, it’s never too Jate to start. The
rewards are of a very special kind..

needed attention due to the vJ
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“Get involved?” . . . “Who me?”". . . “l just don’t

: " “ U i‘l I u - have the fime to spend” . ... “My Kkid is doing okay’
: K isn't he? Why bother _with meetings?”
' Sound familiar? The first step that. any parent must
- take is realizing that the child needs help. It could be
L] only a minor difficulty with reading or it may mean

that the child nceds more concentrated attention

- ’ . . . attention that comes from being served in a
' . ‘ program like Title L. ) \
‘ .

Remember that Tidle 1 is not"for all students. Title |

: -y ~is a program that serves children. who are below
' ' grade. level in reading, math or language arts.
' Therefore, if you think that your child needs the kind
] . o of assistance Titlé 1 is capable of providin}, then find

out more about Title I and get involved. Start by

j ? joining ‘the Title 1 Parent Advisory Council at the
\. school your child attends. Joining a Parent Advisery -

Council will enable you to talk with other parents

[ ] who have children -in the program. In addition to

Adyvisory Council, you have other

. joining the Pare
wm MI ? rights and resgongibilities.
N . b g
n . - A C
’ * Some rights’ . |
’ : . o Make an appointment to see your child’s Title I
’ ) progress records, -
. o Attend Parent Advisory Council meetings and
: voice your opinion. b .

. \ . Know that all district, state and federal Title I
" . information is available to you. . ~

\ - o Know thiat parents must be notified that their child

N is in Title L. i . v
' - : o Responsible for your child and the education he or

, - . she receives. .
‘ . q * o Responsible for contatting the school if questions
\ _ . . Or concerns come up. .
. AAFEEN A mEEFEA '
Y YIRW S V17,
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IN SUMMARY
Title 1

o Title I helps children with basic skills. y

o Title 1 began through the Elementary and Secondary Education Act of 1965.
o There are 280 school districts that have Title 1 programs in Washington State.
e Over 50,000 students are served by Title | in Washington State,
o
o
o

Title 1 is not for all students. ™

The “greatest in nee tudents are served by Tltle I first.

Students must be below grade level in cither rendmg, math or language arts m order to be
served by Tide 1. ~

Intent of Cnngress

o There are many benefits that result from active parent involvement in education.
o Education is a cooperative process involving parents, children dnd the school.

o Congress requires Title 1 Parent Advisory Councils and urges parents to “roll up their
. Sleeves” and become involved th Title I Activities.

ik I

?

Involvement A we Y

° Jolnlng a PAC will enable you to learn and talk with other parents that have chlldren in
the program.

Every parent has some rights and responsibilities (See page 7 for review.)

The first step for parents is realizing that their child needs help.

The second step is joining a Parent Advisory Council. epbers are elected.)

The Parent Advisory Council gives each parent a chance t voice an opinion.

¢
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A Special Partnership-

A very special and unique feature about litle 1 has been the involvement of
parents in the education of their children. Parents are the primary educators
. of their children and their involvement is the cornerstone of a successful Title
I program. This gartnership is particularly important in the education of n
child who needs Title 1 services and is necessary for the following reasons:

s

L4

s ]

o Parcnts prebably know the strengths and limitations of
their child better than anyone else. Parents can help
the Title 1 staff understand and plav fo{hcir child. »

o A joint family/teaching staff effort is essential for -

developing the best program for the child and for
ensuring that the child gets the maximum benefit
from the Title 1 program.

e

V' o Making your child’s experience with Title 1 a

-successful one can have positive. effects on

your child’s schooling now and ip th

future. :
[ )
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Helping Your Child

As parcnts, you can help in yowr child’s education in a
number of wavs both at home and in the classroom.
Remember, yon are the fust and most important educators
of your child. You can start by reviewmng the followmg steps:

- WHAT
¥ PARENTS

Step

CAN DO

You are a tremendous influence on your child’s behavior.  ~
You must recognize this beeause what you do makes a
difference. Participate in your child’s learming by: showing
interest and pride in his or her accomphshments, offering
encourngement and guidance when he or she meets with a
difficult task, selecting and demonstrating skills he or she

needs to learn. -
' : 1 )

N
Step

Talk with and seck guidance from
those helping your ¢hilll in Title 1.
I you gre not sure how to use
certain teaching skills or materi-
als at home, seek help from the
Title I s#af]. Do not always wait
for them o come to you; go to
them and ask questions,

Step

Mecet and get to know the staff working with your child in -

Title 1. Share with them appropriate information about the

family’s daily rontines. They will have a number of gnestions

to ask you but providing information will give them a better
~understanding of how best to help pur child.

»

o
N o

Laying the Foundation Extra Effort

You can help both your child and the Title 1 The young child learns from different experi-

staff by preparing your child for the Title 1

program. Request a visit to the room where your
child receives Title L-help and introduce yourself
to the Title 1 staff members. Encourage your

. child to have ppsi(ivc feelings about the Title 1
~help they are getting. While/ at home, discuss
with your child the activiti¢s that take place

* during schook If he or sheis having trouble in
reading, for example, try to prepare him or her
for the next day by going over any assignments
that were handed out, A little bit of school at
home and a little bit of home at school will help
your child feel more comfortable in both
environmemts.

‘"W

11

ence$ and by trying things out. For the parent.
who has a child in a Title 1 program, it is -
necessary that the child be involved in rélated
activities at home, Any task that yon can give
your child that will help with improving his or
her academic weakpess will be beneficial. l'or
example, you mighit ask your child to read and
make suggestions about the shopping list before
you go shopping. This: can_ help your child

“ improve her or his reading. If math is a problem,

checking and adding the prices that you have
written down can help show a relationship
between math in the classroom and how it is
applied in everyday life.

fo

16



. she sctually does it in the

“a

Aruitoxt provided by Eic:
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“At times you may feel at a loss
and nced help in understanding
certain methods or materials that
are used in the Tlitle I room.
Don’t hesitate to ask the Title 1
stafl for help or for help in
figuring out ways to work wil
your child at home. Try to tal
frequently with the stafl in terms
of class activities and even behav-
ioral problems if they exist. Find
out what the Title I staff does.
Ask to see for yourself how he or

classroom. gcribe to the Title 1
staff the methods you use 1o help
your child at hoime. Perhaps they
will have some helpful "sugges- .
tions. .

Understanding

"What
~ Your. Child Needs

Q

ERIC
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- Parent Contact . . . There’s A Real Plus For All

Schools and the Title 1 staff can establish a line of
communications with the parents that can be ¢ffective and
meaningful. As a Title I staff member, try to determine the
individual communication nveds that the parent requires. \
Some helpful hints might be: .
e Describe the Title 1 program and invite parents to observe
the classroom. Review the child’s short and long-term

goals with the parents. - -

Remind the parents that they are welcome to observe

classroom activities at any time and that an open channel

of commumications is necessary to their child’s learning
rocess. ‘

prote ¢ \ . SN

"o Make contact with the parenis as often as you can. Visits,
phone calls, notes, and sending childrew’s projects home
with them can help parents see the skills their child is
learning, ~

There are several ways to cominmicate with the parents.
The most useful and effective way iy usublly the one that i%

" most comfortable for the parents. v

) T o
Know the Family’s Limits

It’s important that you, as a\.

mentber of the Title 1 staff, get to | ,

know the parents well enough to ' .
understand the personal limits . (
they face. There is just so much a
parent can do for her/his child.

g | \

»

Q

-

Make sure that the suggestions ¢ . - - . T
. 1aterials given to thegparents ‘SIICCCSS and MlStakeS "(

aré easiliy understood and conve- o ,
niently “d“d,g in their home For every child, success and making a mistake are two
activities. Try™ to he'r arents " experiences_that are sometimes/ difficult to handle. And for
plan exercises that will benefif *the Tite I staff, reporting both success and mistakes to the
the child while at home. - parent can be even more traumatic. However, reporting to

: X arent is not only important, is required by Title 1.
At times it may be difficult to ) the p , > no v 1mpo but is req y
reach parents. Single parents and ./ Success and making mistakes sl(ould be given equal weight.
parents with long working hours In other words, showing the parent nothirfg but gold stais .
may have little or ne free time. will not help the child improve. By the same token, neither
Try to accommodate parents as will enmiphasizing just the negative side of things,
often as you can by. arranging Experiencing both success and mistakes is important to_the
conferences and even home visits. child. Taking the opportunity to explain to the parent both
Their limited participation may " pOsitive and negative experiences thé child has had can
not indicate a lack of interest for result in improving the child’s skills'as well as the child’s
their child... . that is to say, the attitude toward self. In addition, positive results are
quality is the key, not simply the ~ enhanced when the steps which the staff plans to take to
quantity of their participation. .1 p9@rrect the mistake are included_in the discussion. ;

13 - .



Rﬁppﬂri . Rapport . . . Rapport

X . M B el

T At g;__g_,_.-:n,,..-., dofinos  the waord . parent will fake @ isderest s the ‘
. rapport as “a close reh}ionship” e child's education and the parcnd pust
' “an ggreemenf” . “harn;g}ny»_ maintain a  trust in the siaff as
Fstablishing rapport with the parent is professionals, capable of appropri-
' o & NECcessary ingredient fo the success g_ﬁ,w 8t(:|y directing the child’s education. TN
/ that the child experiences. The rela-
L tionship that develops between the It is most importast that rapport
- parent snd. the Title IP:(.f[ must be a between pavent and Title 1 seaff he
cmonl e kimd that produces & harmonious and. . ___sstablished and maintgined. In the
. “close - plrtnﬂih'ip it must be & - | long run, the benefits, for the parent, S
.. relntionship. of trust. and confidente. the staff, and the child will be worth
The Tithe 1 stafl must believe that the the effort: -
- - v ' - . o

‘the things .
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p Yﬂll'
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ht by watchi
our.ciﬂd how ‘words are’’s
umzed Make reading a habit. at
gw . wot just = selnql activity. Show bow
= toq...mormeuuri

R




Home Activities

1 .earning activities at home should be [
as ‘enjoyable as possible for you and
.. - your child. Ask the staff to suggest
things that can be easily built into
routine activities at your home. If the
suggestions aré too hard to carry out,
. then you may have to explore changes
- or_a different way. On the other hand,
 ¥yo  willing to take a more active }
e [mstructionals at llome then ssk
~ Jor suggestions 1w hel; ng with
¥ .  work and/or ex a thiags to do.
slk with the Tiile I staﬁ’ sboui whai
2 you would like to do with your child
| - and sbout what the child likes to do at
ljeme activities can be learnipg,:
opportnmﬁes. e ;

Foster Ty 'Seli L R T “

: Confidence Pralsc and Encouragement«
w _.aml Independence |
: We a.ll beneﬁt from honest pmse <. children "

ut- child: to - develop Abe - -well as adultl Praise program. stsﬂ" honestly for
"tm 1deuce to becoire a6 indeliendent - their ‘efforts -with your child and ssk them- for -
i sible, Tt temptinig for all of us - “feedback on your wetk with the child:' Remember\ U
gs 1 ildren - thht - they- " also to praise your child’s achievements. For L
we cin do children. even small tagks can take & Jot of wor%
- tiiiie to accomplish and master. Every achieve
rep;:esents réal progress and deserves slncere praise

\

) "-'the child l'or trylng
akesrésult, Continved. effor
ated steady uutheiitlc praise willhelp




| What Teachers Can Do

IN SUMMARY

Partnership -

A

Parents can help the Title 1 staff to understand and plan for their child.

A joint family/staff effort is essential for developing the best progmm for the child.
Parents are the primary educators of their children. -

Making your child’s experience with Title I a successful one will have a positive effect on yonr
child’s school years to come. -

What Parents Can Do p

o P’arents can help their children at home and at school.

o Parents can help prepare their children by helping them to feel comfortable in the classroom
and .by gomg over assignments at home.

At home, parents can develop aj’outme involving family members that will help the child learn.
Parents should ask questions and seek assistance from the teacher.

Both parents and the Title T staff should establish a line of unnmumcahon

a

<

Staff should use a method of comm;(mcating with which parents are comfortable.
Staff should undgrstand the famllys/ limits and accommodate their needs.
A harmonious relationship must. €xist between parents. and the teaching staff.

®

®

[ ]

o The parent/stdff relationshi hust be a relationship of trust and confidence.
o Repouges_wzms is required by Title 1. '

[ ]

Reporting both posntive and negative exercises to parents will result in improving the child’s
skills as well as the child’s attitude toward self. . )

AN

Home Actmtles

e Learning at home should be enjoyable for you and your child

o Talk with the Title 1 staff about what you would like to do wnth your child at home.

o Help your child read as often as you can.

o Show and tell your child how words are spelled and sounded

o Help your child become a8 self confident and independent as possnble

Children learn best if they do it themselves.

o Parents can ask teachers to suggest ways to help foster independence in children.

o We all benefit from honest praise . . . children as well as adults.

o Praise your child’s achievements. Every achievement represents progress and deserves
authentic praise.

w©w

\

1
2
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i The Law of
the Land

It's no secret, especinlly to a parent,
that our daily lives are affected by
the laws that are written in our

nation’s capital. Naturally, we feel

that some of the laws are good
and some not so good. Good or bad,
however, we all attempt to accept and
live within those laws as best we can.

One thing is certain, Title 1 has not been a
federal program! that has managed to escape -
the lawmakers' pen. Title I has been operating
since 1965, and since that time, the laws written
for Title I have required school districts to spend the
money for a specified educational reason, not just for
general purposes. :

E

From Law to ‘ | .
Rules and Regulations '

Frofh: time to time, the laws written in this
country are changed or amended. And each time
a Mw is amended, so are the rules amd
regulations explaining oy expanding that law.

Rules and regulations are like contracts . . .

they are simply an outline of all the require-

ments necessary to operate within the purpose

or intent of the law. The last time the Title I law [
was amended was in 1978, That amendment is

referred to as Public Law 95-561.

- Every year, each school district in the State of

Washington must operate its Title I programs

according to Title I Rules and Regulations. The

rules and regs, as they are commonly relerred

to, ‘give direction to those responsible for

, " operating Title 1 programs. Just as a mechanic
/ must have a repair manual, so must a Title ]
director have access to a copy of the Title I

rules and regs.
18 - ¥3




THE DOLLARS AND CENTS OF IT

Most of us would agree that the words in the
song “Love Makes the World Co Round™ are g
bit umreahistic. We all know, especinlly parents,
that money s what really makes our world “po
vound” and that buying groceres with 2 hug and
a kiss 1s not, at least in most stores, an
acceptable substitute for money.

The pownt s that the dollars and cents of Title |
are just as real as the money you give the
grocery clerk. 1t is money that must be handled
just as carefully as you handle your own.
Sectting goalg for your money, creating a budget
for your money and carefully accounting for
YOUur moncy are z||| steps that apply to Title 1 as
+ well,
- &
There’s a lot of money spent on Title L. In fact,

B
A

federal government was more than hillion
dollars In Wachington State alone, ”“i amont
was more than 27 pulion dolars. Titde T dollars

mthon

reacht manmy winddren over N
mtronwide. .
The money s not given to school districts

without some strings n!lmhcd Like anything
else, there 18 1 proc ¢ss that must take place.
This process of receiving Title 1 funds is often
referred to as the _ﬁpmmm process. Each
school district wishing to receive Title I money

] must complete a state application, and the state
“in turn, must apply to the U.S. Office of
Fducation in Washington, D.C. Individual

school districts as well as the state must assure
the federal government that the funds they
receive will be spent in accordance with the law,

in school year 1978-1979, the cost to the the rogs, and their own application.

.
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Which School Districts
Are Eligible to
Receive Title 1T Funds?

In cducational terms, a school district as referred to as »

1 Educational

says that any L.

several categories listed below is eligible to receive Title 1
Funds.
A
.. “Children i families with an

(ﬁlcgnr)’ | I
- annual income below the poverty

level.”

““Children in families with an

annual income above the poverty

level who receive Aid to amilics

Category 2 . . .

with __ De¢pendent Children
(AFDC).”

“Children in local institutions for
the neglected and delinquent in-
cluding children in correctional
institations.”

“Children living in foster homes
and being supported by public
funds.” '

Category 3 . . .

«('nlcgory(ti <.

Retapping, any county with at least 10 children in
one or more of the four categories is eligible to
receive Title 1 funds. If you think about it, there are
few, if any, counties in the U.S. that would not have
at least 10 children fitting into one or more of these
four categories. = T

o’ N

gengy (LEA), The federal government
‘A (school district) that is located in a

county with at least 10 children within one or more of the

How Much?

Every comnty in the State of Washington is
eligible for Title I funds. However, the amount
of money that each school district receives is
not always the same. First, the federal

-government uses statistics to determine how

e

. the federal

much money each county will receive in the
State of Washington. Second, jthe State of
Washington then determines, thr&ugh a mathe-
matical process, how much each school district
will receive. Most of the figures used by both
government and the: State of

"Washington are based on the numbers of

children from low-income families.

One important thing should be kept in mind.
There is only a certain amount of money to go
around, When the federal government distrib-
utes the money to the states, it is the number of

- ; [

20

'
-

low-income children within each county who
make the difference, not the number of
low-income children in each school district. One
very important piece of information to be aware
of is that a child ne&d .not come from a
low-income family in order to receive Title 1
services. Any child that meets certain eligibility
requirements can participate. We'll learn mmore

M\S(lldelﬂ selection later. \

WHén all the necessary procedures are comple-
ted and assurances signed by the school district,
a grant award is sent from the state. The grant

allows each shool district to spend its

share of Title 1 dollars.

~ Later in this chapter, you will see how districts

plan and budget their Title 1 funds:

25



Private School

Involvement

Title 1T regulations I'(‘(]If(‘ that local public
schools must also provide special educational
services for educationally disadvantaged chil-
dren enrolled in eligible private schools. LEligible

students are those who attend private schools .

and who reside in an cligible public school
attendance area. It is further required that these
services be comparable to those provided to
public sthool studemts. The rules and regula-
tions suggest several ways these services may be
rendered, including participation in supplemen-
tary reading and math programs and use of
mobile instructional services and equipment.
The rules do not, however, require a district to
follow any one particular method.

The law further requires that private schools
must be represented in planning for Title 1
activities. This means that each local school
advisory ¢

ueighboring private schools, if a private school
exists in the eligible attendance area. However,
the private school may choose not to participate
in the planning and /?r the Title I program. The
public school must have on file each school Iyear

a statergent to this effect from the privaté
school. ' L0 -
| Lo 21

\
® ™~ ql

uncil should have as part of its
membership at least one representative from the .

To review, there are two basic canditions that
identify cligible_pri(ﬂlc students:

o They must live within the designated eligible
attendayce area, and N

e They fnust be éducationally disadvantaged

according. to the ériterin estyblished by the
local Achool district.

20 2Ue
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A typieal parent sdvisory council meeting concern
g the noeds assossment aay sound somcthing like
this . . . “Well, my child doosn’t read very mell and
I'd like for her to improve.” . . . “No, 1 don’t feel
that reading is the real problem, it’'s math.,” . . .
“IW?V child can’t write worth a darn, and 1'd hke to
see our program concentrate on language arts.”

It seems that at times everyone has a different idea
about how and what kind of service the Title 1

' program should offer. The question that parents

should immediately ask, but most ‘often do not, is,
“What are the real_needs in our school district?”

emember that thers™is only so muchvmomf‘y to go
around. What it boils down 1q is that the Title 1
program more than likely will not be-able to meet all

the needs of every child why can use Title T help.

The major purpose of the needs assessment is to
determine éxactly what the needs are in the school

_district. Priorities are then identificd and the areas

of focus are selected. There are many ways to “run a
ncods assessment.” Some of the ways are: ~

e To review test scores of chlldren throughout the
district. .

e To review the student learning objeulves on edch
child. ) .

e To survey teachers, parents and students.

Now let’s look at the way two districts chose to “run

a needs assessment.”

Q

+
’

District “A”

For several years, School District “A”
had good math students. But as the -years
went by, the good math students graduated

and the math program beﬁan 10 experience

problems. For some reason, sfu

ents weren t’doing

well. Teachers complained and parents were getting
upset. The most serious.problem seemed to be in the

~ -—7th; 8th-and 9th-grades.

ow-did the district-find-out—

. program in two of the three J?Iigible school buildings.

about its troubles? —- by “running a _needs
assessment,” Teachers filled out a survey, parents
were ask_ed questions, and all children in the school
district were given a standardized test. The result
. poor math achievement in the middle grades

was verified. In” an attempt to improve student

performance it was decided to start a Title | math

23
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District “B”

All of the teachers, parents and
school administrators in School
District “B” were concerned about

. iding the best_education for Their

Chllerl They met often, the pareny/
school relationship was excellent, and the
students all -seemed to be doing well
Traditionally, the district had experienced
little change but in recent years, new
industry and busin¢sses were developing.
Along with that growth Eame new families
and their children, and along with the
children came a drop in pnath and reading
performance scores. Thar is to say, the
children weren’t doing very well in readin
and math.

Again, like"ScI_lool District “A”, School
District “B” pinpointed its probléins by

" conducting a needs assessment. They too,

tested children, surveyed parents and

_questioned teachers in the district. .JIf it o

were not for the needs assessmen{, the .

problems of School District “B” mighit have
gone nnnoticed.

28"
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Selecting the exgct schools to be served by Title is
like aiming a rifle and zeroing in on a target. The
Tithe T mansper Py wronundtion of o Jifferent kind
but the end resalt must be in the form of a hullseye
or a “targeted school”.

Target area selection of school buildings is too
complicated to deal with in this handbook; however,

- a basic outline of the purpose of target area solc?‘(i(m

J‘ -supplies designed edpecially with
omind.

should help yvou understand why some schools revehve
Title 1 funds and some do not.

L.et’s first understand the why of it. Title I programs
i}‘p‘Washinglo State are -designed to serve children
who are, below grade level in reading, math and
language arts. In cducationnl terms, students who
need Title T service(s) and are below grade level are
referred to as “educationally disadvantaged chil-
dren”. It’s best not to let the term “disadvantaged”
bother you; the phrase is an Yttempt to describe the
focus&f Title I as a whole. It §oesn't mean that your

child @l go around for the reyt of his/her life with
the rds “educationally diwagvantaged child”
carved into his or her forchead. Seding that Title |
serves children who are below grade level guarantees
that only those children who need special services in
order to improve their basic skills get Title 1 help.
’liitle I funds are not to be used for general purposes,

One aspect of target arca selection which confuses
parents (and cducators too) is the use of “low-income
statistics” to select school buildings to be served by
Title 1. The use of low-income statistics does not
immediately -ginpoim a child from a low-income
famil’y as being an “educationally disadvantaged
child”; or that an “educationally disadvantaged
child” automatically com_% from a low-income
family. The. real intent of Title I is to concentrate
Title I dollars. In order to do that, an income factor
is used to determipe eligibility.

Target area selection is, therefore, designed toy
pinpoint school buildings having the “highest
concentration” or number of children from low-
income families. The buildings selected for Title 1
receive “extra money”- or - “additional support”

designed just for Title I qualified students. Remem-
ed students are those achieving "below

ber, qua :
ngde level in reading, .math and language arts. Keep
in mind that
and does” not “take the place of” school district
funding. The additional support of those “extras” we~
talked about may mean allowing the LEA to hire
special reading teachers or to byy mdre books and

..
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tle I money is “above and beyond” _

e I students in -

Target Sel'pctioh

L4

W~

3
Let’s try to look at target areq
selection in the following way . . .

« School “A” has more students {rom
low-income families than School
“B” and is therefore selected for
Title 1 services.

o Jimmy attends School “A” but
doesn’t come from a low-income
family.

« Jimmy is reading below grade level
in reading dpd is therefore cligible
to receive Title I seérvices.

o Susan attends School “A”. Although
Susan comes from a low-income
family she is an excellent student
performing above grade level and
therefore 15 not eligible for Title I
services.

As you can see, the children in the
buildings selected for Title 1 services
may come from low, middle and high
income families. lowevey, any build-
ing selected for Title I services must

_. be_a building with an above avérage
‘number of low-ipiome children. Ong®
Jbuilding selection.

s completed, educa-
tional meed is the watchword for
selecting participants, and income is
forgotten. - -
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..-A,l-_ko_AEDC (Aid to_Families with_ Dependen( Child

Now let’s review the steps that a 'xl'illc I manager
must take to successfully identify a” school building
Jor Title T service.

~ -

The First Step

_The Title I manager must list all of the schools
{ according to grade span; for example, kindergarten
“to sixth grade (K-6) . . . seventh grade to cighth
(7-8) . . » and ninth to (wemh 9- 1%) (There are a
number of alternative groupings !lmt school buildings
fall into, this is but one example).

. N
The Second Step

Once the job of listing a?l of the buildings by grade
span is completed, the Title I manager must LE
from Six methods that can be used to select a
building for Title I services. The six methods are
e e < !

Grade Span Grouping *

No-wide Variance

The 25% Rule

The Continuation Rule

The School Wide 'Project Rule
The Educational Deprivation Rule

As stated before, low-income statistics are used to

select buildings to bé served by Title 1. The most
common statistics used are:

1

statistics
o Ftee and reduced price lunch- mformaﬂ{‘_
e Census data

0o0se -

r‘m, -

Target Selection

. continued

N

At times it scems that selecting the
right building Is like playiug a game of
chess. The rules must be read very
carefully aniﬁ the game can get
complicated. As a parent, it |is
primarily important for you to under-
stand that the buildings with the
highest concentration of children from
low-income families are the buildings
that end up being eligible for Title I
funds. The glossary in this book will
have definitions of all six methods
used for target selection and the
low-income statistics that are used.
Your local Title 1 director can explain
the method used by your district and’
why it was chosen over others.

Why Comparability?

Title I is intendegd to provide services

“above and beyond” those normally T

provided by logal school districts. To

ensure that this guideline is followed,

_school districls ape required to submit

an annual report to the Superintendent

lof Public Instruction ind?cating that
~_an_equal amount of local funds is

spent in Title I schools when compared

to non-Title 1 schools. The report

compares the general sfund expendi-

tures of cach Title I ool with the

average of non-Title I schools for-

instructional costs, with primary em-
asis on the number and salaries of \
e instractional staff. o)
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Farly in this chapter we discussed the dollars
and cents of Title I and emphasized the fact
~ that there is just so much money that can be
“handed out to school districts. Two billion
dolars may sound like & lot of money, but those
dollars are serving over 5 million children
nationwide. There never seems to he enough
money when it comes time to design a Title I
program. As on¢ administrator said, “We have
more kids who could-use the help than we have

the bucks to go around.” Unfortunately, hid

statement is most often the rule and not the
exception. Regardless of.tife shortage of money,
however, the ?ob must get done.

There are many things that the school digtrict

must consider before designing n Title I project-

. such- things as:

¢ Considering the amount -of money that is

avaifable.

o Reylewing the needs assessment to find out
whfch grade levels and how many students
need Title I services.

o Reviewing the needs assessment to find out
which basic skill needs maximum attention.

. o Reviewing the existing resources that are
available.

¢ Receiving input from parents, teachers, and

administrators. ) N

In other words, the school district must do its
- homework, too. Once the homework has been

~————gccomplished,- then-it -is -time -for- the-school —— — - - —— T e -

district to start designing the Title I project.

.;\*

\
Many times an LEA will find’ that Title I
reading, math and language arts services are
needed in all of the schools within the district.
The needs assessment and cdmments from the
teachers rmay.'imdicate that a good many
children need help in three areas. However,
there may not be enotigh money to go around
and jg this case the LEA tnust determine which

. schg®ls need the service most. Unfortunately,

because of the lack of money, some schools may
be left out of the program. In other cases, the
LEA may determfhe that there is enough money
to serve all of the schools. Whatever the case,
decisions must be made to serve the children
with the greatest need in the most effective way
possible. When designing a Title I program, the
saying “don’t spread/yourself too thin’, really
applies. It may not bt a wise decision to try to
do too much with tog little. It may be better to
serve fewer students and do it well, than to
attempt to serve too many. T
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Each school district designs its Title 1 project n

ditferent way. However, some of the steps . i
commonly used sre to: rO ] e[;t , es I g\n %

o Select the schools -eligible to receive Title l L C()ntmued

services.
@ ¢ Identify which basic skills will he provided.
o Figure out how many students can be served.
e Determine which grade levels can be served.
s Determine how many class periods are
available to provide the ‘service.
¢ Determine how many teachers and aides are
required to Serve the students. .
o Figuge out the amount of books and other N ' » \
supplies necessary.

/

: ) ‘

. Th3e are the basics in designing a'Title 1

project. Of course, there is much more. In

Chapter 4 we will try to answer the question,

- “llow can I, as a parent, really help a school

district design a Title 1 program?” There is a
way you can really help. »

~

* Now we will examine some case studies. All '
three case studies-differ from one another to -
N show how designing a Title 1 project varies from : :

district to district. I\ :
i

) | : ' \ - \

\ b

2. . “ ,,k y
~ District “A
1 \
Bill Smith is Title I director for the arhount of money and resources that he had

District A. After reviewing the amount  available to run a program. He knew that trying
of money that his school district has to serve too many children mlgh( “s read the
" been allocated, Bill finds that this year's . program too thin”, and end up Jeol“" izing the
budget looks a little be‘?r than the year education of the children served. After going
before. District A will recelve $10,000 more = through the necessary steps and doing his

—~~-~—-—-;-than iHIldJast ear- Bill’s first thought is, “We_ _homewark, it betomes timé to ask the members . .

ought to be able to expand our program this _ of the Parent Advisory Council their opinion. It
year and hirée that math teacher we need.” For turns out that the parents are pleased with news
seyeral years, Bill has been running a Title I about the increase in money and after asking
pro that offered only reading_ Being . several questions, agree to accept Bill’s idea of

smart Title | manager, Bill was always aware of  hiring the new math teacher and startin
/ serve students with Title I funds who need help
A

" . 4 ~ in math Coe

ERIC o) .o
N _ : I, 1
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District “B” .

Dave Roberts is Title } director for
District B. Although Dave also experi-
enced an increase fn his Title I budget,

he has a different set of decisions to make.

Fven though District B is much larger than
District A, the increase in money is not enough
to handle the expense of starting a new program
in the district. With salaries and the cost of
books going up, Dave finds that it is necessary
to use part of the money to replace old Title |
equipment, part for buying some new supplies,
and the rest for increase in salaries for the stafl.

Once having made the difficul{ decision about
what to do with the nloney, Dave then presents
his ideas to the Parent Advisory Council for

- their advice and recommendations. Find out on
page 51 about the reaction of the parents when
Dave made his presentation.

Both programs are ¥oing the {ob and #'good one
at that. However, cach district has a differgnt
set of circumstances that must be reviewed

/\,cam[ully" by the school district and by‘ the

Parent Advisory Council.
; < |

#

8

Project Design

. continued

District “C”

It is time for Mary Richards, the
Title 1 director, to find out if Title 1
an serve the children in District C more
effectively.. Mary is new_to *her job ahd
after reviewing the program;»is a little
dissatisfied with the way the program has been
operating. Mary is smart and knows that
commynicating with the Parent Advisory Coun-
cil is the first step she should take. Upon doing .
so, she find¥ that most of the parents are upset e
with the kind of service that has beeé‘“ provided

-

in the past. In fact, they feel downright hostile.
Soon, Mary finds that the parenfs feel the
reading scores in the district-are fairly high and
that . “most of the kids in the lower grades
couldn’t work a magh problem if their lives

depended on it.”

Aftegreviewing the test scores and talking with
the teachers, Mary agrees with the parents and
begins working on the problem. After reviewing
the budget, determining the grade levels to be

. served _and! going_through_the necessary steps, ..

Mary pr‘esents her ideas of developing a—math

program ifi The elementary school to the Parenty .«
Advisory Council. This whs a tough decision {0 \
make for both Mary and the parents, but in the |
long run, the parents gnd the school felt it was
best for the educatioi,of the students because
their need was greatés in math.-" .

/ > / - \ : .. /f ) “.‘
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It is certain that as a member of the Title I Parent
Advisory Council you will be introduced to, and
become familinr with, the term “Monitoting™. TCs
also certain that sooner or later the state or federal
monitor will visit your school district’s Title X
program. The monitor’s 'ol(a,ls to help” school
administrators identify pro{)l ms they may not be
aware of . . . sort of a housekeeping chore. The old
rumors shout monitors with beady eyes, antenna-like
feelers, radar for ears who are seen sneaking around
hiding in school room closets just aren’t frue.
. ' |

In all seriodsness, the monitor tries to help answer
the questions, “Is our school district in compliance
with the rules and regulations of Title 1? . . . Is our
Title 1 program opérating exactly the way we intend
it t0?7 . . . Are we doing what we said we would in
the application?” -

The Title I Office of the Superintend¢nt of Public
Instruction in Olympia, Washington, determines

which school districts will be momitored each yecar.

Normally, the state monitors try to monitor one
hird, or 90, ef the 280 Title I programs in the state
annually.

~This is referr

Monitoring

How Come?

The monitors usually spend a full day
asking questions. The set of questions
that a monitor uses is called the
monitoring  standards. These stan-
dards have been carefully reviewed by
a number of Title I experts and consist
of questions that deal only with the
rules and regulations of Tjtle 1. At the
end of the day, the monitor usually

meets with the superintendent and the

Title | manager to review the findings.
to as the “exit
conference”. The school district re-
ceives a full report in the mail within
two weeks and is instructed to correct

. any problems within thirty days after

receiving the monitoring report.




HM a case study showing how monitoring ocdirs,

[ —
3
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District “A”

- It was 8:30 a.m. when the state monitor
¥ arrived at School District “A”. Both the
monitor and the Title ]| manager sat down,
d a cup of coffee and discussed the day’s
montiering schedule. District “A” wasn’t a large
district, and the monitor would be able to visit all of
the programs at ¢ach of the Title I buildings. There
were two programs, one at the elementary school and
one at the high school. The monitor also had to allow
time for reviewing the records at the administration
building. It was going to be a busy day.

It was decided to go to the Elementary School and
review the reading program first. The monitor wrote
some notes after having asked tl;} Title I teachers
and aides a series of questions about the program. In
his notes, the monitor commented: “Program does
not, have written learner objectives for each child”.
jcording to Title 1, objectives must be established
for each child.)

The monitor completed the review of the elementary
program and proceeded fo the high school to sce the
" math program. Here, too, the monitor found that
written learner objectives were not available, Title 1
equipment was not marked “Title I” and not
everyone paid by Title I was working the full number
of hours as indicated in the application. All of these
were violations of the Title I rules and regulanons
and were considered “non/v(‘ompliance items”

"

3

Monitoring

How Gome?

e

Ve

The monitor’s day ended at the
administration building where he re-

-~ viewed district records and had an
Jopportunity to speak to members of
the Parent Advisory Council. The
monitor asked a number of questions *
about the Title 1 council activities.
The parents were very enthusiastic’
and’ concerned about the Title 1
program. In fact, the parents them-
selves asked a lot of questions about
Title I, and the session turned out to
be interesting for the parents and the
monitor as well.

After meeting with. the parents, the
monitor completed his report and
attended an exit conference with the ,
school administrators. Everyone at the L\
exit conference, including the superin-
tendent, agreed that the monitor’s
report was helpful and that the district
would make sure the problem areas

were corrected.

. {-h *

‘Though monitoring of Title I pro-
grams is required by the Office of
Education in Washington, D.C., it
makes good management sense to be

~—sure-that-the-Title' 1 program-is-being ~—— -

operated in compliance with the rules
and regulations. It doesn’t take just a
state or federal monitor, however, to
monitor the Title 1 program. Find out
—about how the Parent Advisory Coun-
I can take part in the monitoring
process, t00. 4 -
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. 'The one thing that most of us vividly remember about
our school days is probably all of the tests that we
were required to take . . . tests in math, fests in

social studies, tests in English, tests in science . . .~

tests, tests, tests. They never scemed to stop. Even
when we graduated from school and thought we were
through with Mrs. Jones and all of her biology tests,
we turned around, and of all things, it was time to
take a test to get a job . . Jeyen a-test to drive a car.
Since the days of biology (eg“(&\and “pop” quizzes,
testing students hasn’t really changed all that much,
except for one thing, now we realize the importance
of keeping detailed records on the achievement of
students. :
The testing of yesterday has become, in today’s
terminology, evaluation. l-z,valuation is the method of
giving a child a test and recording the score so that it
can be determined if the child is learning. Of course,
like everything else, it seems that evaluation has
become rather sophisticated with the wuse of
computers to help store test information, and so on.
In fact, it is likely that if you ask for your child’s test
records, yowll find that the scores have been
recorded on a computer sheet.

1§
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The Superintendent of Public Imstruction, m
Olympia, Washington, uses sophisticated com-
puter terminals. The records of thousands of
children are evaluated and analyzed by cvahua-
tion experts. If there’s any program that keeps
extensive test records on its children, it is Title
I. Title T is constantly trying to answer the
question, “lIs Title 1 helping the children it
serves and if so, by how much?” School districts
which recelve Title 1 funding are required- to
evaluate the progress that Title I children are
making. The steps of evaluating and reporting |
the . resulfs usually go something like the
following:

Evaluatmn

. continued

r

1
o Children are given a pre-test to determine
their exact level of achievement.

o Children who score low on the pre-test are
sometimes given additipnal testing for selec-
tion and/or diagnosti¢ purposes. The second
test helps to identify) a "child’s particular
problem with reading, fnath or language arts.

¢ Once the chjld has heen identified, the parent

v notified, the child is placed in the Title I

If you have additional questions, you
miMn(acﬁng the person in
program, individual learning objectives are charge of evgluation for -your school

; developed. Objectives not only . help guide district.
instruction but determine the progress of the -
student.
At the end of the year, Title I students are It is certain that evaluation has

given a post test. The pre and post test results
for the year are then reported to, the
Evaluation Section within the Office f the
Superintendent of Public Instruction. Al-
though school districts must evaluate the
achicvement of Title I children e¢ach year, not
all sc¢hool ‘districts are required to report to
the state on an annual basis.

One-third of the approximate 280 school
districts in the State of Washington are
selected to report each year.

The results of the evaluation data are
analyzed and compiled at the Office of the
Superintendent of Public Instruction and aré

then reported to the Office of Education in -

~ Washington, D C

W

<
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become an important part of Title I,
and that there have been some major
steps to make evaluation a reliable and
meaningful part of the Title 1 pro-
gram. You can find out more about
evaluation by joining the Title 1
Parent Advisory Council. Also, find
out on page 50 how you as a member
of the Parent Advisory Council can
help provide advice to your school
district on important evaluation mat-
ters. A
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“«Come one! Come all! Read all about it. Get

AY
“Come ane Come it R .| Dissemination

The “Come one! Come all!” approach is the kind
of approach that every Title ! program should
take. What this means is _that everyone should {
be informed about the kind of job Title 1 is
doing in their district. The picture concerning
Title 1 can be “cleared” of any fuzziness if the 7
right attitude is taken about dissemination. '
Dissemination Is a fancy word that means

Informing the public about information that is Ve

'newsworthy. Dissemination means getting the . Vi
news out to teachers, administrators, students
and members of the community.

A whole new attitude can be established if you i
use your dissemination resources effectively.
Using your dissemination resources may menn

' o Developing a newsletter that tells the story -
about Title I in your school district. This can
be a good project for Parent Advisory
Council members.

o Contacting the local newspaper to run an’
‘occasional article about the job Title I is
doing for your school district.

o Having the Title I students who attend a
language arts Title L. program develop a
_newsletter that is sent out to the parents. -

o Using the school newspaper to run mecting
dates, stories and other items of interest.

0L DISTKIC
e




A
There are a hindred different ways to inferm
people about Title I. ANl you need is a little
imagination. Try developing or improving yvour
dissemination cfforts and you'll see that
everyone will have a better and more open
attitude about the Title .1 program in your:
school district. Let’s see how one school district

/.
e |S§emmat|0n

ge _continued

solved ifs

“information dilemma.”

‘ ) | :
. " School District “A”

>

To say that the understanding of
the Title I program at School
istrict “A” was a little confus-
ing would be a gross understate-
ment. Very few people, including
teachers and administrators, re-
. ally knew what Title I was all
Wbout. They were not only unin-
)rmcd but were misinformed.
ttle, if any, attempt was ever
r%ade to try to “clear the pic-
t*nre "

iss Johnson was the new Title I
\  director at”School District “A”.
\ It wasn’t-long before Miss John-
/ son found that School District

/_ e Wﬂs experi_enCi“_g an infor- .

niation dilemma, Fortunately,
Miss Johnson had transferred
ftom a Title 1 program that
placed a great dea'i of emphasis
- ondissemination. She had a lot of
experience in handling the infor-

' \
\ I -‘1\*
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mation nceds of the
program.

- After discussing the problem with :
the Parenf Advisory Council,
Miss Johnsort set out (o develop a

dissemination program that she
and the members of the Parent
Council felt would help “clear the
picture” about Title 1. Together
they wrote a simple, yet informa-
tive brochure about Title I and
started contacting the school and
local newspapers. Although Miss
Johnson knew that dissemination
was required by Title 1, she also
knew that informin ple was
necessary for -establishing the
appropriate attitude among vari-
ous groups of people. She knew
that the “Come one! Come all!”
approach was her best way of

. getting the positive kind of infor-

mation out . . . helping to create

A good attitude about Title I

X



IN SUMMARY \

The Law

o The original Title | law was written in 1965,

e Since 1965, Title I laws have been changed. The last time.was in 1978.

e Curfent Tite .l law is the “Educational Amendments of 1978.”

o The legislation requires Title 1 funds to be spent on studemts who are educationally

> disadvantaged, ®

Rules and Regulatlons

o Rules and regulations spell out all of the requirements.
o Rules and regulations are designed to help Title I managers run Title I programs within the
federal law. X

~ I \
Funding

There are more than 2 billion dollars that the federal government spends on Title 1.

Over 27 million dollars are being spent in the State of Washington in 1978-79.

Each school district must fill out an application to reccive funds from Title 1.

The state must apply to the federal government for Title I funds.

A school district is referred to' as an LEA (Local Educational Agency)

The State Department of Education is referred to as the SEA (State Educational Agency)

In Washington State, the State Department_of Education is called the buperintendent of

Public Instruction, -

o The federal government determlnes how much money each county in Washington State will

= get:

o The federal government requires that there be in each county, at least 10 children that meet
one or more of the categories listed' on page 20 of this book.

o The number of children from low-income families determines the amount of money each

county will receive. . ~ -

o The State determines how-mu€h money each school diggrict in each county will receive.

e A grant award allows a school district to: spend its 'l*l fund®

o & 0 o6 o o o

h Y

i

"The 'Needs Assessment

v‘The maln purpose of the ne,eds assessment lS to find out exactly what the needs of students
are.
e Thereﬁre a number of wg‘gs to run a Needs Assessment” See page 23 for reyfew.

s ‘A Needs Assessment- will help survey the opinions and attitudes of teachers, parents and

students as well.
o .Is math, reading, or language arts a prlorlty? The answer can be determined by running a

‘Needs Asses9ment _ . ' . N

-
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IN SUMMARY

Target Area Selection

" o larget Area Selection is the method used to select the eligible schools to be served by litle 1.
» Itis the intent of Congress that Title I be used to serve “educationally disadvantaged children”
and -not be used for “general purposes.”

s Low-income staustlcs such as “Iree &nd Reduced Lunch A})phmtmns ” “And to Families with

D¢ pgnd%n( Children,” and “Census Data™ arcused to identify school buildings that will receive
itle I funds.

e Once school buildings are selected,| students who are identified for Title 1 can receive
“additional support” or educational “thras” in the form of additional stafl, supplies, books,
and Title' I equipment.
¢ A child does not have to come from a low-income family to receive Title I service.
e The child who comes from a low-income family isn’t necessarily a low achieving student.
o Lvery student that receives Title !.\serviccs must be below grade level in reading, math or

language arts. j
e There are six methods to scledt a Building (on.page 25) for Title I funding.
o Contact your Title 1 director for more information concerning “Target Areca Selection.”

The Project Design :

s Once the Needs Assessment and Target Area Selection haye been accomplished, it is time to
“design the Title I project. \

. A school district must do its honmtework, too. There are preliminary steps that a school district
" must (ake before the TitlgM project is desigued. (See page 26 for review.)

» “The amount of Title 1 fundmg is always a ma;or consideration. A Title I project must be
designed .with the budget in mind.

o There are basic,steps that every school dlstnct must take before a Title | project is dcsigncd
Some of the s‘ﬁqps are: .
— [dentifying which basic skills will be provided.
— Figuring out how many children will be served by Tile 1.
— Determining which grade levels will be served.

o In Title I language, “Don’t spread yourself too thin,” means, “Don’t try to do too much with
too little.” A

Momtormg R @ -

o The monitor’s. job is to help identify problems in the Title I program that nw be
- “Non-compliance Items.”

o The mon'ilzf)r asks questions that are related to the rules and regulations of Tltle I and the
description of the program included in the application.

o Thé questions that the monitor uses are called “The Monitoring Standards.” f

o The monitor's day consists of an entrance interview,-site (bmldmg) visitations, administration
office review, Parent A.dvnsory Council interview, and an exit conference with local school

_administrators. . : ©

&
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Evalqation

\'—’ ] .
o Evaluatioi is. testing, recording, and analyzing the results of a student’s achicver

progress towards meeting objectives.

e Some districts may use .computers to store an

throughout the State of Washington.

‘l

\

C e ma

o Title I keeps extensive detailed records gn its students.
« Every school district is required to evalunte S‘Qd(‘lf PrOgress every year.

« Not all school districts are required to report evaluation data™to the state every year. School
districts must report test information at least once in a three-year period of time. --.

o There are several steps in evaluating and repdrting “student progress.

]

Dissemination

of Title I are.

e Disseminition is a fancy word that means inlgrming people.

« There are a number of ways to inform teachers, parents, and students about Title 1. See page

34 for review.

L]
«» Using your dissemination resources properly will help to solve the “/[nformation dilemma” that

might exist at your school district.

—

>
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d analyze test information on g(udonts
L 9 .

o The “Come one! Come all” news approach is the best way to inform people about Title 1.
e A more informed publi¢ will help to smooth and clear any confusion about what the intentions v

5
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A Basic SY?ucturé

e There must be a “Buil(ﬁng.\l’/\("’ for each
building that serves 40 or more students in the
Title 1 program. If the building serves fewer
than 40 students and there is not a full-time
Title 1 staff member working in_ the Title 1
program, then the “Building PAC” is not
required (for very small districts normally).

o Fvery Title I program that has required
“Building PACS” must have a  “Distrigt

- Parent Advisory Council” or “DAC.”

o The “voting membership™ of hgth the building
PAC and the district DAC must have at least
51% of its metybers\who are ‘parents of
clyjldren in the Title I program. The rest of
thé membership can inclu@@ anyone interested
in joiging the PAC. (They must live in a Title
I attendance area.) In addition, any. teacher
who teaches in an eligible Title I attendance
area can be elected  to the Title | Parent
Advisory Council.

A Special Note
|

If a school building serves more than 75
students, then the building PAC at that school
building must have at least cight members. Each

may be reclected.

member must serve for at least two years and

Lét’s Define

From now on we'll refer to the
slitle 1 Parent Advisory Cogneil
as the PAC. A simple definition

of the PAC would sound some- ™

thing like this . . . “A group of
parents, teachers, and adminis-
trators committed to improving
the local Tide T program for the
benefit of the children it serves.”

15
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S])mKe Do’s, Some Don’ts

. |

DO
DO
)
)

IX

~

DON’T put down_the advice and recommenda- .

speak openly and listen to Bther PAC .

members about théir ideas and opinions.
listen to teachers and administrators and
what they have to say.

ask questions of older students to see if
they think Title™ is helping.

try to take part in all zl:p\tgts of the Title 1
program.

attempt to make all scheduled mettings.
let your ideas and opinions be heard by all
members of the PAC.

ask for advice and information from Title

.1 teachers a\nd nianagers whenever you

need to.

-tions of others on the PAC.

NDQN'T wait until 2 problem reaches a head.

Tr{ to prevent problems before they
oégur.

1

DON’T wait until you get to the meeting hefore

yvou think of questions to ask. Try to
prepare Yourself before the PAC meet-
ing. '

DON'T wait for other PAC members to inform

you about Title I rules and regulations.
Read them yourself. There is lots of
information available for you to read.

DON’T put down teachers and administrators.

They have feelings, too. If you show
respect for the teacher and what he oy

she is attempting to do, then you will |
find that the Title 1 meeting will be /

useful and meaningful.
. Y

Responsibilities

Whether you serve on a Title |
Building PAC, a District Advisory
(uncil or both, there are some basid
regponsibilities  that  every  council
mchber should know. Advisory Coun-

o Responsible for providing advice in
the planning of the Title I program

e Responsible for providing advice in
the development of the Title 1
program

e Responsible for providing advice in
the operation of the Title I program

o Responsible for providing advice.in
8331(111(10"_ of the Title I program

o

- 5 - a
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Each parent, each teacher, and administrator
involved with Title 1 has a role to play Let's
\qtart with the parent.

i)

The Title T~
Staff’s Role

Is to.. .

« Answer questions. It is the job
of the Title 1 staff to answer
the questions of parents as
fully as possible.

-o Explain the program clearly

The . Parent’s Role
¥ and tell thie parent how it meets

IS tO e o o . _ . a the nceds of the students.

o Become involved. It is the parent bod‘)" that 7 . As(ll‘ q':lestmnv io’; ““‘t P““‘:“:S
and show an jnterest in the

helps “pull the Title I .team &,ﬁtoge(her
« Provide advice to the teachers and: principal information and ideas’ that
. parents wan{ to share.

Who operate the Title I program. B : . !
o Get involved in' tasks such as: reviewing the « Be ipformative. Try:to infon"m §
parents abowf the latest in-

application, giving advice on the needs Structional techniques And ma-
assessment, as mi for reports on the amount rerials th y ‘il T
of money spent throughout the year, asking "lgll;li: sl st;f‘;n;h(fuil‘g ‘;Scet as : ‘

the Title I manager to go over information
contained in the Title I Instructional ]?Bq
(State Application page B 5 Data’ Retrieva
Document.)

resource for parents to come to
and rely “on.

e Make home vlsitatfons if it
seems approprmte

o Inform parents of thgir child’s
opportunity to be included in
the Title I- program.

The Parent Council willlbe a success if parents'
know their needs and know what they want .

and can deliver it. » .

42 0
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The Title 1
Manager’s Role
Isto. ..

Help PAC members organize and operate the
PAC/according to Title I rules and regs.

- The Prmcnpal’ Role

IS t() . e x o Inform parents about all facets of the Title I
‘ ‘ : . program, including rules and regs, applica-

o Help establish a_school PAC. tion, and evaluation reports »

o Set the tone .and_ cyeate a meaningful e Seek advice from parents ofi hll aspects of the

he school and the Title 1 program.

relationship between )
. o Be open about the pros and cons of operating

parent communit

« Be enthusiastic,/Those prikcipals who tend to ' a Title T program. )
be enthusiastj¢ about the Tjtle I program tend o Be sensitive to parents’ ieeds.

. to have p orters who are effective o Create a coopeMtionship between
and crea perative environment pavents, teachers”hnd administrators.

e principal’s job to inform
and ‘advise nts when problems occur.

« Be communicative. The principal should /
adopt an open door policy to parents, and
establish and maintain an effective communi-
cation line with the Parent Advisory Council.
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The rules and regulations of Title I' require that
parents must elect members to the Parent Advisory
Council. You should remember . . .

v
<

*PUBLIC LAW 95~561—\~NOV. 1,/),11&
“PARENTAL INVOLVEMENT '

“SEC. 125. (a) ESTABLISHMENT OF ADVISORY COUNCIS.-—(1) A local educational
agency may recelve funds under this title only If it establishes an alMisory council for its’
entire school district which— ’ d

“(A) has a majority of members who are parents of children to be served by
projects assisted under this title, who shall cither be (1) elected by the project area or
school advisory councils required to be gstablished by paragraph (2XA) of this
subsection, or (i) elected by the paremts in such areas; ! )

“(B) includes such additional members as may be (i) elected by the project area or
school advisory councils required to be established by Kragmph (ZXA) of this

! subsection, or (ii) elected by the pdrents in such areas;

“(C) includes representatives of childrtn and schools elig“ible&to be served by, but
not currently participating in, programs assisted with funds provided under this title,
who shall be elected by the parents in such arcas; and :

“D) is established In accordance with ye ulations "to be issued by the
Carmissioner which provide alternative models to caryy out subparagraphs (A) through
(C) of this paragraph. * . '

“2) (A) A local edugational agency may receive funds under this title only if it
establishes an advisory council for each project area or project school, except as provided in
subparagraph (B), which— . )

“(i) has a majority of members who are parents of children to be served by
programs assidted under this title, and

“(il) Is composed of members clected by. the parents in cnwproject arca or project
school. . -

“(B) In the case of any projelt area or project school in which ndt more than one
full-tinie equivalent staff member is paid with fuhds providéd under this title, and. in which
nof more thap forty students participate in such programs, the requirements of subparagraph
(A) shall be ‘waived. - '

“(C) In the Y‘lse of any project area or project schqol in which 75 or more students are
- served by programs assisted by funds provided under” this title, each such project area or

project school (a isory council, in ndditiq’ﬁ to meeting the requirentents of subparagraph (A),

shall-— 4 g

“W 'compos'ed of not Jess than 8 members, who shall serve for terms of two
© years,/after which time they may be re-elected;

. “(if) elect officers of the council after it has been fully constituted; ;nd

“(ili) meet a sufficient number of times per year, according fo a schedule andat
locations to be determined by such council. ~

) “(3) Any individual who Is a teacher at a school serving a project area or is a parent of a

child residing in an eligible school attendance area or atteriding an eligible school shall be

eligible to be elected as a member of the district-wide advisory councils established pursuant,

to paragraph (1), but nothing in this sentence shall preclude the eligibility of other individuals

who are residents in that district. No individual who is a teacher at a project school or a

school serving a project area shall e ineligible to be elected as a member of a district-wide

or project area or school advisery council on the basis of residency outside sugh area or
district. :

*As amended by P.L. 96-46 August 6, 1979.




Spread jobs around

. Plan a meaningful agenda

meeting
Stay on tdpic

issues |
Allow time for new concerns

‘The Membership
‘/B Drive

" I'he membership drive usually starts
with the Title I school staff making
the first contact with parents. Letters,
phone calls, and personal visits are

. typical methods used to start the ball
rolling. In all school districts you’ll
find teachers, counselors, principals
and Title I managers informing par-

* ents that their child is in the Title 1 ‘
- iprogram and that a Parent Advisory
' Council needs to be established. Most
parents are willing to get started if
they knpw enough about their respon- .
. gibilities; That’s why the school’s job
isn’t_ completed after the initial con-
tact is made. 1t’s up\to the school 'ny ‘
Jiform. parents in\n £lear and concise ’
ay. for example, logk at the sample”
: in the section &‘Tfps‘

&

w

. ein and end meetings on time)
. Remind other members aBout meetings

Listen to others and encourage participation

See that members reteive the agenda prior to the

Avoid ggiving own opipions and taking sides on

vy
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Step

o Title J stafl wmust comtact
parents informing them that ,
their child has been selected for
the Title I program. } /

Stepy

/ N
o The us¢ of “veteran members’
is-always pseful in helping t
riit PAC members.

tep

P.

o If 2 ‘garent says no, try to find

out why the negative response.

Maybe. the parent was misin-

formed or r;ccived no informa-
tion at all.

-

‘Step

e Most community people will be
delighted to serve on the Title 1
PAC. Serving on thyg PAC
should not be a “burdgh” /. .
it is an honor and an opportu-
‘nity to );é?po children learn.

Step /ff r

e No one method of recruiting is
best. Methods may vary from
PAC to PAC. Try to adopt a
method that is comfortable for
your school community.

-

The Title | staff should help parents with recrditing
of Frnrcm council members, Many times the Title 1
staff can provide good “leads” when it comes to

recruitinﬁ parents to join the PAC. Ymmf‘“ﬁ start
your membership drive if you follow some of these

important steps . . . “\

»

. Step S

L4 .

o In the beginning of ‘the year,
schools usually hold an “open
house”. Take this opportunity -
to talk about PAC actjyities.
Ask opinitns-of those in atten-
dane gnd Tell them when the
n¢xt scheduled meeting is. Try

handing out the BAC schedule
for the next t or three
months.
’ te
Step
e Recruit members who will
mhke your Title I project
successful.
e Teachers and other staff mem-
bers should ask parents to join
/ the PAC.

Step J

o A committee of parents can be
used to make personal contacts -
to pdrents who have children in
the program. A separate com-
mittee ‘can be used "to make
phone calls. (Note: the privacy
rights of parents are not viola-
ted if they have been initially:
coniacted by a member of the
Title 1 staff informing them
that their child has been sc-
lected for Title I and they havF
given their consent for that
placement.)
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Is a calendar of planned meeting
dates provided?

AC meetings being held at appropri-
ate thmes and places?

Are evening meetings necessary?
Are separatc day/evening meelings
necessary to accommodate everyone's
interest and work schedule?

Are megtings being held in comfort-
able 7:5 non-threatening tocagipns?
Are the meetings informative and
friendly?

Do you remind members of meetings
by mail or by phone?

Are babysitting and transportation
arrangements made for those who
need them? (Certain expenses can be

S

From time to time PACs experience problems
maintaining continued interest. Try reviewing
some basic reasons for the problem.

director for details.) :
Is there an-opportunity for all pirents
to speak their mind#ieach meeting? Is
there a “free spocch™ time or!‘- the
agenda? :

Do the mectings énd with a fecling of
satisfaction and/or accamplishment?
Are meetings too lengthy?

Do you tell phrents when the next
mecting will be held before they lesve
the meeting?

Are minutes of the previous meeting
and agenda for the- next meeting
provided so that adcquate time can be
given for personal review and prepa-
ration? ’

funded b} Title 1. Ask your 1\1(10 I

i ;rr& ‘;'d Y -
. e
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Ihe: Complaint_ Procedure
s . Currently we refer ‘to what used to be called by step approach for a parent or citizen to use
% “the grievance procedure” , . . as the “com- in voicing a complaint. It is only natural that f
plainmt procedure.” Although very similar (o cach s parent has » comphiint shout the Title |
other, the complaint procedure outlines the steps program, “there be an organized approach to
thnt one must go through if one has a complaint hl‘“gli‘ that 'C0“1':P|8‘“‘~ Bl(‘l;)“' you ‘(‘l"" find »
about the Tiﬁe I program. _In essence, the good exampie ot a (‘0“1'(’“ nt procedure. Also
complaint procedure helps provide a logical step you will find examples of complaint procedures

/ in “Tips and Tidbits.”

“COMPLAINT RESOLUTION”

‘“Section 128. lfxcﬁ local educational agency which reccives funds under this title shalf
develop and implementyin accordance with criteria prescribed by the Commissioner, wrkcn
procedures for the resolution of complaints made to that agency by iparent advisory councils,
parents, teachers, or other concerncd organizations or individuals concerning violations of
this title, or of applicable provisions of the General Education Provisions Act in conunection
with programs under this title. Such procedures shall— . ’ :

“(1) provide specific time limplts for investigntion and resolution of complaints, which
shall not cxceed thirty days umless a longer period of time is provided by 'c State
educational agency due to exccp&ml circumstances in accordanco with regulations
established by the Commissioner; '

“(1) provide an opportunity for the complainant or the complainant’s representative, or
both, to prescnt cvidence, including an opportunity to question parties involved; .

“(3) provide the right to appeal the final resolution of the local educational agency '(o
the State educational agency within thirty days after receipt of the written decision; and

“(4) provide for the dissemination of iuformation concerning thesc procedures to
interested parties, including all district and school, parent advisory countils.

.

J T SAMPLE BYLAWS

.

S

The PAC Bylaws
{

Bylaws "are a simple(/s,et of rules
agreed to by a majority of the
members of the PAC, specifying how
an organization is tq be run. They
state generally accepted rules about
{ the structure and opération. of the
organization. Est hing bylaws for
) both building PACs and district PACs #

-

Article 1. Nnx.c and purpose *. . . to adilse the scfeo) district in the
design and operation of compensatory education programs, specifically
those funded under Title 1 ESEA . . 7

Article 1. Terms and conditlons of membership, Eligibitity * for
membership. :

Article 1IL Officers. Title, duties and tefms of each office.

Arilcle TV, Election procedures. How and when officers are nominated
and elected, how they may be replaced between %:Iom.
Pr

Article V. Committees or Task Forces. How and why PAC committees
are to be organfzed, how and when members pre appointed, replaced or
removed. .

Article VL Meetings. On what sort of schedulé the PAC meets, what
constitutes s quorum, what procedures govern the conduct of mectings.

is « required by Title I rules and
regulatidns. Below is a sample of the
PAC bylaws. ' '

o r . )

Article V11 4 Parliamengary Authority. (E:enernlly pccepted rules of
procedure (ﬂ)r example, Robert’s Rules of Order) which provide
guidelines for conducting a megfing. : '

Article Vlﬂ. Amendments. How bylaws can be changed.




Lie Minutes,  The Agenda

Simply speaking, the minutes are 2 - The agenda is # plan of what B
record of the meeting. Minutes are expected to be discussed during the
recorded in a varjety of ways depeyd- meeting. Agendas are usually set by

ing on iandividual s(yle The sample ' the chairperson with input from the
below wwelp you' sét ap  your . cpuncil and Title 1 persounel See the
miputes | sample below.

SAMPLI" AGENDA

Welcome and introductions
minutes

committee reports

new business 7

special presentation - - (ilms, speaker, etc.
adjournment .

ﬁa S % information :
nmnnicanon .

ictions of 'ﬁ(le ‘ smn“ -
a es(abhsh PAC bcfom ctober 15) as outlin v

under W}W\BOES AP DO?

time and place of meeting |
attendance A
approval of signed minutes
committee reports and actign taken
new business and action mlﬁcn
date of next mecting :

name of person submitting fmxnutus

f
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: . ° "*'( Here are: aome t!m will g %
‘ ;o\. thinking -bbotit how. You'an k£
| ot Adviso ry Council mes
can help advise the district on
'ntle I program.

There are s number of ways vou
can  help  advise  your  school
district on the project design.
First of all, don’t feel that
because you're not an educator
v you are not qualified to ask
questions. The Title 1 manager

and the rest of the teaching staff

. need your advice. One way to
identify with your responsibilities

is to think of the PAC as perhaps

+ a board of directors. The board
o ; of directors is a group of people
B who rely on those with the

expertise .to provide wformation
so that they can make decisions
../ for the good of all. Even tho.

- Y. who servé om the board’
directors for your local school
{ - district aren’t experi$, for exam-
“  ple, on school finance or facilities
_ planning. They must continuously
A ask questions so that they will he

- able to provide their input. An- -

other way in which the Pakent
. Advisory Council is much like
" . board of directors for.a sehogl
district, is that the Title 1 -PAC
represents a group of people
. committed to.the children Title I

serves.
-~ 1 \
N
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If you recall, back on page 28in chapter 3 we
talked about the dilemma that Dave Roberts
experienced at District “B”. Remember  that
Dave received an crease in his Title 1 budget;
howevef, the cost of salaries and books were so
high that Dave decided nof to expand his-
program. Dave laid all of {he cards on the table
and informed the parents about the situation.
The reaction of the parents was overwhelmingly
in favor of Dave’s decision. The reaction of the
PAC was favorable because the PAC asked
Dave to inform them and recommend to them
. . . they weren’t afraid to attack the problem.
It wasn’t easy however. The PAC thoroughly
weighed the decision by asking important
questions Tik:

o How much of an increase in monoy did we
get?

e How much will it take t& run the Title I
program for next year? '

e Will we have to cut back on any of the
programs? ‘

o Is it necessary to run the Title I program at
its current level?

e Will the number of children have to be
reduced?

o Is there any district money to help support
and expand the Title I program?

These and other questions helped the members
of the PAC arrive at a recommendation and
helped Dave make the final decision tp keep the
program at its current level and not t§ cut back
or expand. You can see that asking ‘questions
"pd relying on the Title I manager to supply

formation is the best way to get the job done.
Remember to alwa)s keep an open mind about

things. An openmind will lead to an open and
cooperatlve melzhhg\ ‘




“greatestiin’ n d” m'e selected
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sf{te f sﬁi/uj t population,
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There are many Title 1 activities that take place during the

school year. Below you will find a month by mounth suthine of

some of ibese actividies. Gf cowse, §Htle § Totiaies way

from achool district to school district; however, the more

vou know about Title I yearly activities, the more questions

you will be able to ask and, consequently, the more helpful .
- you will hecome.

e PAC% require additional training (rules

September { and regulations, PAC training, meetmg
) techniques)
o Inservice “activities for teaching stafl J, o PACs develop a dissemination program
o Pre-tésting Y student population 2 ( ‘to help inform the public
e Test given [té Atudents for selection —
purpo'sgerlsV AR ¥ . December “

Students v¥ ;3 |di>n ified as being the

etc. )\ : e
wOrgﬁmzatmnnl ‘gg_s of PACs t\ke et;‘tr;:; “may be

p]ace (ofﬁcers ers “elected, Clc) ' - D ‘\q‘
e Monitoring “of Ti N\ I" programs B)ﬂ . N /'\'{ Y

(state, federal monit ) ' (Q °
. Recrultment of membeitg\contmues " o Program LO{;;[“‘“.’S

\n \ . e« PAGs review needs assessment proce-

November ASN | dures

| ““y““ e PACs continue to use newsletters, bulle-
e Program continues ) \ —_ , » tins and _other means to inform the public
o PACs need onentatlon to the Title I \‘\w\ about Title I

program . -~ o Continue program visitations
o Recruitment of members continues /\ 3 + o Monitoring of programs continues |

“ 52 |
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Most of these activities apply o \ll school districts
whether large or small. They certainly do not occur
in the same order but are stated to give the PAC
member g gencral idea of all of the tasks that must
he accomplished over the pentod of mpe months. Your
Title T mansger needs your help and advice to
effectively help the PAC, in return, carry out its
- functidu\s.

~
/

Februa[y v s Project design is reviewed and mmhzed
i by PACs
e Program pontinues . / e Project applica ‘\l begins to take shape.
o Needs ﬂ&&&qmp{n{\is conducted : (Some applicatiogs may include &Qummer
o PACs <ontinud to. hold meetings to Sd"éxl activities) '1
/ discugd current efforfs and possible plans o Program momlbljmg continugs by the
‘ for neXtnyear’ ram | state monitors BN Y

e PACs review the Tt 1 a plication and

sessment resulls is

comple . _ . l _ give fi l‘app va}r( ppli tfon is signed
o Distr select target build- ! | + by the DAC ch son
ings. § roccdures f r target» . Apphoat}on is sent to the/ Oﬁice of the

nnt ent of Public Instruction,

e Io
. PACS plan for next year’s PAC activities

»>

/ May .

: .' \ N
. Dis' t *cumulate low-income st}i\tis-

tics fas B March i)st for txgget Ayea e The Title I office retelve§ aﬁplibatlons

from /ﬂround the state . RN

g ¢ Program contihuqs -
«-State-wide monj 3nﬁg of p dgrams ends
‘ "o Post l/e&ts are & q"l‘l( \l students

N

”

tion purposes

s review selecfion of bmldmgs

. PAs begin. to disfuss project design.
o Titlé\1 grogram manager usudlly attends

Title" application orkshops . PACs’ lize ail; usiness hq%ivmes ‘ )
« o Evaluation work*shqpq are held for Title 1 \ / S e
manager Jum-! : \l
N . - }I -
Aprf \‘ * o Evaluafion of st results -~ .
"ok e End of the year report is sent into the

\‘l

e Pro fgram continues

»4 78
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Building
A
PAC to Last

There are some good reasons why  parent
councils lose steam, Often, as a child progresses
he or she no longer needs Title T assistance, As
a result, parents drop out and the PAC faces the
problem f high turnover. High turnover can be
caused by other things, too ., . . things like:

o Meetings that don't meet the needs and
interests of the parents,

o Agendas that are limited to rules and
regulations.,

o Moetings that don't take place in a friendly
and open atmosphere.

o Meetings that are created for  “rubber
stamping™ only,

When building a PAC, build it to last. Make
sure that the PAC isn't created to satisfy the
monitor and rules and regulations. Be sure that
the PAC is an integral part of the Title 1
program. Remember, it is not the rules and
regulations that the PAC is created to satisfy
c .. the PAC s to sadshy and work for
children. 1t is the children who will suffer in the
long run if the Parcnt Advisory Council doesn't
do its job, Think about it . . . don’t you want
vour child to get the very best? oo 0 You can
starl, by joining the Title T Parent Advisory
Council. Now!

54




Training can consist of many different things.
To some, training the PAC might mean going
over the latest filmstrips and handbooks abont -
Title 1. To others trainin g might mean a simple

presentation on rules and regulations. It’s hard
to tell which method of training really serves the

Perhaps the best method is the “1eroing—in-method”.
Unlike the “shotgun” approach, the “zeroing-in-
method” helps you to identify what your specific
PAC training needs are. It goes sp ething mce this

e Form a committee of two or three DAC members.
o Develop a mini needs assessment designed to ask

members of the parent councils in the district what

they feel the training needs of parents are.

o Review the results of the mini needs assessment
with members of the district parent council.

purpose. Some districts several training
programs designed with everybody’s interest in
mind (or so they think) and those who have Plan
A . . . always have a Plan C, D or whatever, to
rely on. It’s just plain difficult to Organize a
training program that serves everyone’s inter-
ests.

p ]

The “zeroing-in-method” wofks best if
the PAC is willing to train at a slow,
steady, but sure pace. It’s not critical
if you don’t get to every item listed on
the mini needs assessment. Remember,
there is alwnys next year. Time and
patience will eventually transfer your
training efforts from a novice attempt
to a more sophisticated approach
which — who knows — may end up
serving “everyone’s interest.”

e Once you've reached an agreement about what you‘o

think the training needs are, then start to plan
your training program.

o Determine your financial resources (of course an
initial okay should have been given by the district)

o Determine your human and material resources.
(Will you need presentors or will most of your
training be geared to visual presentations using
films, slide projectors, etc.)

o Remember! Design your training grogram based
‘on the results of your mini needs.assessment.
Don’t stray away. ‘

e Use your local resources first before you ask for
outside presentors. You may find your teaching
staff, for example, is well- prepared to make a
presentation of the use of, tape recorders in the
classroom. Y s

s Always. work with }he Title, 1. stnff . . ask

¥

uést ons and seek thelr advice,: - =~
1 85 60

The zeroing -in-method” is one of
many imaginative ideas™ that parents
and Title I staff can create. 1t’s not a
method desfgned by an jeducational
consultant firm or a tagk force of
committee me . It ¥ simply'an
expression of individual’ ideas to\a
body of people. Yon, too, have I
opportunity to imagine, create and
explore a number of different ways to
make the PAC an interesting and
challenging force for education.

w
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“Responsibilities ' o Q

L '
The Membership Drive

wre Try to analyze why some meetings don’t seem to work ont.

- IN SUMMARY ~N

Let's Define,

e The Title 1 PAC is a group of parents, teachers, and administrators committed (o improving
the local Title 1 program for the benefit of children. ~

»

A Basic Structure

o Title 1 Pargnt Advisory Councils consist of members elected by the parents.

e A building PAC is required for each building that serves 40 or :more /students in the Title |
program.

o A building PAC is not required if the Title I program serves fewer than 40 Title I students and .
there is mot a full-time Title I staff member working in the Title I program.

o Ivery Title I program that has required building PACs must have a District Advisory Council
for the Title I program. B
e The voting membership of the building and district Parent Advisory Councils consists of:
A 51% majority who are parents of children in the Title I program.
Those interested in joining the PAC and live in eligible attendance areas. ™
Teachers who teach in eligible attendance areas cau also be elected to the Title I PAC.

o Schools that serve more than 75 students and have more than one full-time Title I staff
member must have at least 8 members on the building PAC. Each member must serve for at
least two years and may be reeclected. ) : ]

TN

o Every council member has the responsibility for providing advice in the planning, development,

operation and evaluation of the Title I program.
! ' s

. ‘li,etters, phone calls, and personal visits are typical methods used to start the ﬁlcmbership
rive,

o The Title I staff should help parents with recruiting of parent council members.

« Title I staff must contact parents informing them that their child has been selected for the
_*itle I program. - ' . -

o A comhittee of parents can be used to make. personal contacts to parents who have children in
the program.

o The use of veteran members is always useful in helping to recruit PAC members.

o Recruit members who will ‘make your Title I project successful.

 Take the opportunity to talk about PAC activities at a school open house.

Are meetings held at appropriate times? ¢’i
Are meetings informative and friendly?
Do you remind members of meetings by mail or by phone?

Are babysitting and transportation arrangements made for those who need it?

-
- n— oy
t) ~ iy

v
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'ReV1ew1ng .Activities That Occur Durmg the

. Septelx‘ber

IN SUMMARY

Complaint Procedure .

e The complaint procedure oullineb the steps that one must go through if one has a complaint
about the Title I program.
e The complaint procedure provides a loglcal step by step approach in voicing a complaint
e The complaint procedure may consist of:
Time limits for investigation and resolution of complaints.
An opportunity to present cvidence.
The right to appeal the final resolution of a complaint.
Dissemination of information concerning procedures.

A

b

Providing Advice on the Project Design

o Ask the Title I manager to fully describe the Title I program for the entire district.
o Ask for all necessary information from the Title 1 mapager. Y
e Ask for definitions of educational terms. g

e Ask for reports that will help you determine how the Titl¥ I program is operating.
o Try to compare previons efforts with new attempts to determine if progress is being made.
o Ultimately, the final decisions are made by the Title T manager and district Perstmncl
o Always kecp an open mind. An open mind will lead to an open and cooperatwe meeting.

School Year

Inseryice

Pre—tesiing s

Selection of children ;"
Students are identified as being in the greatest need '

Parents are notified

e October
{  Fall implementation report
Organizational meetings of PACs take place
Monitoring of programs begins . .
Recruitment of members continues o .

. Mmber\
ACs need orientation to Title |

- PACs develop a dissemination program
PACs require additional -training

-

o

e Y% 6 .

~
\

b




]

IN SUMMARY

e December
PACs review results of state and federal monitoring reports (if appropriate)
PACs create a monitoring instrument for PAC monitoring '
PACs visit all of the Title I schools
Members of PAC attend or plan to attend any conferences

January
PACs review needs assessment
Continue program visitations
PACs continue dissemination efforts

\
February % =

Needs assessment continues
PACs review past efforts and look into possible plans for the future
District prepares to select targef” buildings
Monitoring continues statewide
Y
s March
Districts accumulate low-income statistics as of March 1Ist
PACs review selection of buildings

PACs difcuss project design

o‘Aprﬂ . .
Project design is reviewed and finalized
Project appligation begins to take shape
PACs review the Title 1 application
Application is sent to the Title I office in Olympia,. WA )

PACs plan for next year’s PAC acﬁ'xities .

-

. hday ‘ hal

Title I office recelves applications from around the state
Monitoring of programs state-wide ends

Post tests are administered to children

PACs finalize all business activities .

Building A PAC to Last"
i« Make sure that meetings meet the needs and interests of the parents'

o Don’t lidsit wgendag to rules and regulations
o Make sure that meetings relay a friendly and open atmosphere

o Don’t create meetinﬁs for rubber stamping purposes P
e Be sg_gg/{hat the PAC is an integral part of the Title I program
.04‘_\: P
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Qupcrmtendcnt of Public Instruc@on (SPI)

O1d Capitol Building, Olympia, Washington 98504

llﬂe l Program Oﬂlce (SPI) Telephone: (206) 753-3220

al Servace %)»as%m.as ) !uuuﬂﬂamse the
state o Washington
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AGE TEVETD (grnde level The term used o
descnbe the average academe achicvemient of
chtldren ot o given age o grade

AID TO FAMILHS WITH DEPENDENT CHHL
DREN (AFIX) Vs program provides mancey
to familics who do not have enough o support
their children

ATTLOCATION Yhe amount of money actually
set aside for a State o tocal sebool distnct nnder
Litle 1

APPLICATION A legal document submitted by
the local school district to the Superintendent ol
Public Instruction’s Title | office.

ATTEFNDANCE ARFA The geographic area
served by a partcular school

AUDIT An anditas 2 review of program and
fimancial records o determiune 1if money has been
properly used.

AUTHORIZATION The maximuny allowable
amount which Congress could appropriate for
Title 1 according to the formula 1 the law.

AVERAGE. DAILY ATTENDANCE Average
dady attendance is the average number of
children m school cach day Every State has ity
own way of computing average datly attendance.

AVERAGE PER-PUPIL. EXPENDITURE
Average per-pupil expenditure 1s the total
amount of State and local moncy spent on public
clementary and sccondary education in the State
(or nation) divided by the number of children 1in
public clementary and sccondary schools in the
State (or nation),

BASIC SKILLS - Those fundamental skills which

arcgcqugrcd in order to obtain a good cducation;
recading, math and language arts.

BUILDING PAC — A group of people scrving on a
Title 1 Parent Advisory Council at a local school
building

CARRYOVER BUDGET - Unused monies car-
ried over lo the following ycar's tmdget.

CENSUS — A population and housing survey
conducted once cvery 10 years. .

COMPARABILITY - A study carried out cach
year 1o determine that students in Title I schools
Teceive from State and local funds serviees cqual
to those received by students in non-Title |1
schools.

'COMPENSATORY EDUCATION (remedial edu-

catlon) — A program designed to make up for
shortcomings in a child’s learning cxperignec.

COMPLIANCE — Mecans having followed all the
rules for Title L.

CONCENTRATION Concenfration mecans
limiting the use of Title I funds to the children
who have the greatest educational need.

COUNTY A

subidinvision

cennty s peagraphn
watlhn o

political
state Countics 1 most

statey wmviude savcial schoad dastiis

(’B[}i‘ RIA A standard by which a judgment ot

deciston s made

CURRICULUM Course of Study used in the
cducation of ~tudengs

DIAGNOSTIC Fo examme and analvze in
.Hl("”\[‘( fo lll“‘('l'.(:_ll\ll [§11 L‘\[‘l.ll"

DISSEMINATION

nafion

DISTRICT PAC A group of people serving on a
Title 1 Parent Advisory Council “for the enure
school district

)
FDUCATIONALLY DISADVANTAGED A
chdd whe s not able to do the school work
capected at chldren his/her age because of
ccononue, soctal, fanguage or enltural problems

ELEMENTARY and SECONDARY EDUCA-
TION ACT (FSEA)  This act passed in 1965
included provisions under Title | to fund projects
to help cducationally disadvantaged children.

FLEMENTARY SCHOOL.
through 6th or Sth grades.

FVALUATION An cxanunation or deteemina-
nonwf a child’s learning progress that comparces
knowlcdge, performance, and achicvement to
cxpectalions.,

FEEDBACK The rcturn of oral and written
opiions of people.

FIXED COSTS Fmployee benelits, t.e., socal
security, health and dental msurance, retire-

J ment, etc.

an

Spread or crecatate anfor

Scerves kindergarten

FISCAL YEAR
30.

GOALS  An object or end that one or a group of
people strive to attamn,

GRANT AWARD A grant is the amount of
moncy given to an agency for a particular
purposc. The grant cannot be more than the
allocation.

HIGH SCHOOL — Scrves grades 9-12.

IMPLEMENTATION
operated or carried out.

INPUT - - Voiced opmions and idcas.

LOCAL EDUCATIONAL AGENCY (LEA) -- A
-board of cducation or legal authority having
administrative control over public education in a
county, township, or school district.

MAINTENANCE OF EFFORT - - Maintenance of
Effort means that the State or local school
district must continue to support public clemen-
tary and sccondary schools within the State (or
district) to the same extent or better than it did |

before Title 1 funds were available.

-+ The fiscal year s July 1 to Junc

How the project s
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JERIC

Aruitoxt provided by Eic:

ONSITE VISIT,

VIHGRANT CHHED ®iae who ciosses schaat
district boundanies dunpg the year as the fanhy
does agncultural work and fishimg

MONITORING  Monitorihg means checking or
overseeing to be sure everything 1s 4ll right or,in
the case of Title 1, that lrlc project application
and project operations follow Federal and State
rules. * -

NEFDS ASSESSAMVENT A study of a studeat’s
cducational problems amd how  they can be
solved :

NEFGULECTED AND DEL INQl T PROGRAM

Designed to expand and wriprove cduaulmnal

programs ‘for children [iving 1n institutio
serving neglected and debinquent children.

NON-PUBLIC SCQOOL A private school ran
and supported by a privigte orgamzation

OBJFCTIVE A
expected.

statenmient of the outcome
|

An onsile visit 1s a trip to a
project location. It may have several purposes
1o monitor, to provide techmcal assistance, or te
identify good practices.
PARENT IFACHER ASSOUTATTION (T A
roup of parcnts and teachers working together
%Or the benefit of children.

PRIMARY SCHQOL, V7 Kindergarten through
Jrd grade. 1

PRIORITIES Matters which should recerve
carliest attention,

PROCFDURE - A
something.

PROGRAM — A Thtle | proémm is all the projects
in a school district or state.

f
partwular

way of doing

'
'
|
i
|
|
i

A

TITLE I STAFER

o 63

N t
Teohneat

ELCRINEC AT ASSINT AN
ance 1soovpert hielp

NSNS

A
PROJLC A projedt s o set o adtinenies
designed  to correct a speaific educational
problem of & hinuted number ol educationally

deprived cluldren.
Rules: \* nming  Litle 1

RESOURCES Cmatertals, organizations
ot funds used 0gupport a projedt

SCHOOL STAFE rachers, prmcnruls. adminis-
trators, audes whd other personnet.
SPECIATIST

KEATE FDUCATION AGENCOY2 (S A) I'he
oflicer or oflice responsible for supervising fubhe
sccondary and  clementary  cducation an o the
St :

SUPPLANT

REGULATIONS

SCIVICOS

I'CI SO

A highly trned person

“To replace or to be used instead .

of ™ Title 1 funds must not supplant Statg_or
A

local funds for cducauon.

SUPPTLEMENT “To add to." Titde 1 funds
should supplement State and focal cducational
tunds

SUPPORTIVE SERVICES Supportive services
arc noninstructional activities needed to &chieve
the cducational goals of aJtle | progrun\ Sugh

“services might include smedical and dental Care,
transportation, counschng, and food

HILE D ESEA  The largest Federal ad to state
and local cducation programs for cducationally
disadvantaged ¢luldren. “

crsons who work cxclusively
with Title I stdents and/or are salaried by Tige

I funds.

6§




“ . . i
DEFINITIONS OF ]‘}ll*l SIX METHODS USED TO SELECT SCHOOL, BUILDINGS

e GRADL SPAN GROUPING

"

. ) /
v o NO-WIDE VARIANCE~—

"]
b e THE 25 PERCENT RULE— «

* o THE CONTINUATION RULFE-— The continuation rule is used for an orderly phn—s;cw)ul Qf services n |

£

- - - T e’

FOR TITLE I SERVICE(s).

Fhe basas for chgibadi, f a0 schools wotal snuinbor o porcentage ol
low mgome students s at feast as great as the average tor that entite prade
span grouping If the number or percentage is not as great as the average
for that grade span group, a school cannot be determined chgible on this
basis.

A procedure used when there 1s minimal difference in the concentrations of

childeen from low-income famihes among all of the school attendance
areas i oan entire distoret 10 the vanation between the attendance arcas
with the highest and towest pereentage of such c%lldlcn 15 not more than
nnc%h% of the average percentage ol children from fow-mcome fumthes
in the Wstrict as a whole, then all schools in the district are ehgible for

< Service. . -

A procedure designed to adlow a school district to designate as cligible any

“schoal attendance arga in which atdeast 25 percent of the children are
frbm {ow-mcome {amilies. No school designated under this criteria as
cligible for service may aetually be served, bowever, until all schools
ranked higher in relative degree of concentration of low-income children
have been served. and the aggregate cxpenditure in thoge higher ranked
schdols 1s equal to or greater than the'aggregate expenditure for the
prcvn’ou; year. '

~

schools which no longer qualily by percentage or number of low-imcome
children. o

-

. e SCHOOL-WIDE PROJECT— A school attendance ar¢a with not less than 75% of [he children from
. low-income families, may carry out a program to upgrade the entire
educational program in that school.
) e . . .
. o~ :o SUBSTANTIALLY GREATER This method allows a district to identify a school building o be served by
3 7 EDUCATIONAL Tatle I 1f there is a substantial amount of students that are cducationally
DEPRIVATION— deprived. I other words, a building served on the basis of cducational
. ’ deprivation may not necessarily be ‘a building with the' highest
concentration of low-income childred, but with at least 1.2% more
- g . _educationally deprived students than-a building cligible under regular
. . - low-imcome data. Y .
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“*1ips and Tidbits™ s designed to préﬁde Parent Advisory Councily samples of nml?.rial_s that
« ‘have been prepared by ‘other school districts. Some of these materials have beerr copyrighted and
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- TIDBITS
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“Phone Committee™

Renton School Distpi_ct #4,'03" o >

\ “Phone Committee” .

-

N\ The person )\m are being asked to call has expressed an interest in attending our meetings and
was sent a copy of the invitation and the agenda.

Please call-the person listed below, give your name, and (el her/him you are cajling to remind
her /him of the mee(ing. Don’t put any pressure on to a tend. This is“just a polite reminder.

Please call: \
. Phone Number: - »
~ School Child Attends: s .
. .
The KFollowing Materials Have Been Prepared By:
The Migrant Education Center
P.O. Box 719 bunnySIde, WA 98944 e - '
-~
How to Plan an Agenda .
PaTent: Advisory Council meetings give people a chance to get together to express their needs, set |
_ goals, plan, make decisions, take action, and evaluate what they have done. -
-~
The chairperson or hth of a meeting must see to it that the m etmg keeps moving. Hewand all !
members should know what is supposed to be done first and whak should come pext during the
s meeting. Planning an agenda before the metting helps the chfurpe on put Parent Aglvisory
"~ Council into a'ctlon ' 3 C . 4 '
B - - 0 ¢ o l!‘
WJllzﬂ\ Is an Agenda’ | v 3
A%, An agenda is a list or an outline of things to be done in a meeting, 7 #

B Why Is an Agenda Needed? '

When meetings are dull or disorganized, members don’t confe. An agenda helps the (hmrper?lb
run a good meeting. The outlme will help hlm get the m]portant busmess taken care of smoothly

N and quickly" / , X . ) ]
. T } r M

© s . : — F.) - i 71
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- Who Prepares the Agenda? 0

The top officer of an organization (the Chairperson, Director or President) has the responsibility
for the agenda.

When Is an Agenda Prepared?

The ('hxlirpcrso}l and the leadership team (soffetimes called the Executive Board or Fxecutive
Committee) should meet at least o, week before the meeting 1o plan an agenda. Sometimes the
by-laws (rules) of an organization set a regular day for (hi?\ agenda planning. Some by-laws
provide that the agenda be sent out to members a e¢rtain number of days before a meeting.

\

How Is an Agenda Prepared?

To prepare an agenda the Chairperson and other officers should:

)

-

1. Check the report of the last meeting. Look for unfinished busingss and decide if action
should be #t‘gken on the Teft -over \items. S

2. Include committees who have to make reports on the agendn Make sure the people yho-
are to report will attend the meeting. :

AR 3 lhe secretary should go over all letters that have been’received since the last meeting.
bnpoMant letters should be summarized and a r l{)ort prepared. Put this on the agenda.

4. Khe treasurer or financial officer should have all bills and figures in order and a very
brief report prepared. Put this report on the agenda.

5. Check on all the new business which has come up since the last meeting and everything
that is scheduled to come up before the next regular meeting will be held. Place on the
agenda everything upon wh% members must take action.

6. Include plenty of time for ne iness from the floor or for general discussion at the
end. This is when new ideas, planS, or complaints will be brought to the attention of the
membership. .

How Is an Agenda Used?

"lhe Chairp rson must see that the important things are not crowded dut of a meeting. He uses
- the agenda as a guide for timing the action of the meeting. He calls for one item at a time and
con pletes the discussion and acflon on that item. Then he moves on to the next item on the
"agenda, _ % .
AN / , 1 2 b 4
< The agenda should not be Md as a weapon or tool to push people around. Members must be
#Mlowed time to express their ideas and views. By following an agenda, the chairpefson will help
- the members organize their thoughts and the action they want to take.

v

The time and work that it takes to prepare an agenda will improve Parent Advisory Council
meetings and the interest of those who at}end. >
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An Example of an Agenda for A Small
Meeting B

1. Welcome remarks; introduce ourselves. g

2. Discuss agenda; make changes or additions. /

3. Report of minutes of last meeting md finances. ' ’

4. Report on immunization cfforts for neighborhood youngsters o

5. Talk by Bill Johnson who will c\plmn what a “grassroots worker” does and his role in h(lpmg
us start a local neighborhood project. p :

6. Coffee and refreshments. _ , \‘ ,

7. Decide on the neighborhood project. -

a. Ask for 3 persons to visit similar project in county to get lnformnnon ~
b. Ask for 3 other persons to meet;with Communigy Action Agency to discuss project.
v ..

8. Set a date for the next meeting; adjourn.

An Example of an Agenda for a Large
Meeting | .

1. Call to order. - ; t C. \ '

- 2. Welcome _remarks and special announcements. RN
3. Minutes (rep6%t) of last meeting read by Secretary. L /
Ask for corrections or omissions. Minutes will stand ag read or members will make and vote
on -corrections. 2 j :
4., Correspondence. ’

2. Important letters. received. Read or summarize; no actions needed.
b. Important letters sept. Read with no actions needed; questions can he asked. -~

5. Treasurer’s Report.
w. Incoming monics.
b. Outgoing monies. .
c. Money balance in the bank. S~ “
d. If there are no questions or changes, ask for a motion to gpprave report.

6. Committee Reports. \ : y
a. Executive Committee. =
‘b. President’s Report.

- ¢. Building Committee. o A
d. Neighborhood lmprovémen} Committee.

7. Old Business (unfinished bl{sm\ess).
2. On-going drive for street repairs.
b. Arrangements for local fund-raising fiesta. ' - . v
c. Results of meeting with local councilman. ‘

8. New Business. .
a. Proposal to apply for self-help housing monies. !
b. Discussion of plan to $tart subcommittee ‘ #
¢ Other new business from members or am? ience. /0 : ‘ / o\



offer to provide rides.

9. Announcement.
a. City Council meeting on sfrect repairs.
b. Next meeting date.

10. Ad journment.

Suggestions "For PAC Involvement .

These are suggestions which 'may be be of help to you, in working with lerant Parent Advisory
Committee involvement. Please call on the program consultant for help whenever you need it. If
you have other suggestions which work for you, please let us hear from you.

\
lry to plan, s‘ intereshng meelings

Meetings can be held anywhere the parents feel comfortable, or would like to meet:
~—someone’s home
\  -—local cafe or restaurant
- - —ipeeting room or hall
- —a migrant camp
‘ —a church ™

f —a school \z

Plan meetings at 2 time that is best for the parents.

Try ‘to have more parents than school personnel at a meeting, so parents will feel comfortable jn
dibC!lSSiOn e

s

Try mim -meetings: maybe very short meetmgs, scheduled for 2 or 3 times during one day and
evening >— so parents can choosc ‘the best time for them. ) ~o

= -
Use the dudget item of- PAC miscellaneous expenses to cover é(penditures such as: \
—printing’ of the project-find duplication of any necessary material

—refreshments or meals served during a- meeting (talk with Program
Consultant about claims)

—travel: mileage for parents tgsattend mectings, or for migrant staff to pick
up parents for meetings

-—postage for mailing notices, meeting agendas, minutes, etc.
——babysitting '

-

If parents don’t seem to turn out when they receive written notices and / or phone calls, be sure to

Ve N |
Endburage conversations and discussion in PAC feetings. Even. if you get away from the
planned agenda, parents miy_get a chance to (4lk gbout their questions and concerns.

Hép the Chdirperson- pldn the agenda so he/she knows what topics need to ‘be discussed.
' W

If no PAC members want to take minutes of fhe meeting, a staff person can take care of them.

Try defining one objective for the meeting — one item to be discussed — andJet PAC members

think about it ahead of  time so they can have ideas and questions ready. .

- ‘- ) T, 69 _ } ' .. , -
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B
Ask PAC members what they want — how they would feel more com{ortable or unohed.
Give PAC members a purpose — don’t just expect them to listen to you giving a report.
v '
{ Help the PAC members define their role, besides advising the school district about the migrant
! project. Some PACs help operate cléthing exchanges, clothing banks, volunteer to give nide time
to the project, hold potluck dinners (with or without the PAC mecting), plan periodic visits to the
migrant project. -
If these suggestions don’t help, contact me so we can talk about B C inquvemenl in your own
school district. '
W A

i’rojecl 1Homebase

“Helping Parents Teach Their OQwn”
Yakima Fublic Schools

104 North Fourth Avenue

Yakima, WA 98902

R

~

-

A NATIONALLY VALIDATED
DEVELOPER DENONSTRATION PROJECT /|
NDN-US.OE. ESE.A TITLE! A

PROJECT HOME BASE .
YAKIMA PUBLIC SCHOOLS

104 NORTH FOURTH AVENUE
‘ ' »7 YAKIMA_ WASHINGTON 98902

“HELPING PARENTS ,
TEACH THEIR OWN” N




Tide 1| Complaint Precedure “
Moses Lake School District 4#!6! - s

Moses Lake School District
Title I — “Complaint Procedure”

Section 128 of PI. 95-561 states that each local education agency receiving funds under
Title I, shall develop and implement, written procedures for the resolution of complaints made to
that agency by parent advisory councils, parents, teachers or other concerned organizations or
individnals concerning violations of this act.

Pursuant to this section the following procedures are hereby adapted:

1. Any parent, parent organization, or other concerned orga'nl‘mtion or individual who is or
are aggrieved on violations or suspected violations of Title I personnel or program, or
regulations pertaining to Title I, may request a hearing or an investigation of their
complaints in writing to the Building Principal andﬁor the Director_of Federal

ya Programs. The Principal or the Director will, within 10 days, respond to the
- complainant in writing indicating re;{ntlon to the complaint. ' ‘
- »

2. If the response is not satisfactory to the complainant, the pnrent or organization may .

within 5 days request-a hearing or mvesugatlon of the complaint by the L.E.A's
 authorized representative or his designee who in turn will hold a hearing or ln\esugnte
. and respond within 10 days of receipt of wntten complaint iftdicating resolution for*
K decision. . Ve

\’l . ° .:: ts -
. ~~ e 3. If the response is still not satisfaclodr to the complainant, the paxent or organizagion
\L may* appeal the final resolution or decision to the, State Educational Agenc) within
) thirty days of receipt of written resolution or decision. /,,
4. In each of the foregoing steps, the complainants and{or complainants representative,
will be provided the opportunity to present evidence, including an Opportumty fo question,
parties involved.

5. Information’ concerning these procedures will be l{m file at the Administration Building
v and in each building Principal’s office. Copies will also be provided each member of the
Parent Advisory Council and will be available on request to interested parties.

4
- - L]

“How to File A Complamt

U.S. Department of Health, Eduwtmn and Welfare
Office of Education

DHEW Publication Number (OE) 73-07104

-
B . : _
» How To File a Complaint
The first thing to remember about g a complaint regarding Title I, Migrant is to try to avoid
it. A complaint implies a lack S( coopuration between parents and school officials. If parents are

not satisfied with some aspec of the Title I, Migrant program, their firyt step should be to talk
to school admimstrators s\nd ogram directors. They should ask for a rmg with the parent

74 .
6 .
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counctl and/or Whitreh board to point out the program areas parents feel are ineffective, suggest
aliernutives, and agh for changes. Only when this course of action fails should & formal

complaint be Fled.

This should not stop parents from filing cqmplaints, because a complaint can be very helpful in
insuring that Title I, Migrant funds are hm used in the best interests of educationally deprived

. children. Just filing & complaint can help focus attention on problem areas and encourage
change.

A complaint usually deals with some violation of Federal or State Title 1, Migrant regulations —
the misuse of funds, inadequate needs assessment, fajlure to involve children from nonpublic
schools, and so forth. If talks with local school administrators fail to solve such problems,
parents can — and should — file o complaint. They should clearly state all the details in the
case, including the school district’s failure to act. Since the State department of educationshas
the legal responsibility for monitoring local Title 1, Migrant operations, the complaint should be
sent to the State Title I, Migrant coordinator.

- There are several ways the State Title I, Migrant coordinator can handle the eomplaint. He may
ask the local superintendent of schools to hold a public hearjng and to answer the complaint in
writing. He may send a team of State Tide I, Migrant {staff members to investigate the
complaint and file a report.

Pareyts may file a complaint with the Division of Compensatory. Education, Seventh & D .
Streets S.W., Washingtop, D.C. 20202, specifically addressed to the branch chief responsible for
overseeing Title I, Migrnﬁ\nt operations in their State. Federal officials will then request the State
to investigate and respond within 30 days. The -Office of Education will not identify the
complainant. It is the responsibility of State Title I, Migrant coordinatdrs to resolve complaints.
In some instances ‘the Office of Education will visit the site, review situations, and report op
complaints. A written report will be submitted to the complainant. N

| (" .

" Title 1 Newsletter N\
I$saquah School District #411

L .
' THE TITLE 1 NEWSLETTER 15 A PROGRAM
! PLANNING OEPARTHMENT PRODUCTIUN FOR THE
TITLE 1 PROGRAM,
. PUBLISHER: 1SSAQUAH SCHOOL OISTRICT H&1l)

SUPERINTCNDENT: DR. CLIFTON JOHNSON t
{ EOITOR: DARREL DILLON y
- STAFF: ALICE HADERSTICH - DISTRICY
I ! I \! I l _ DIANC MELSON - APOLLO
N EWS E ER 3 PAYTY FESTOR - BRIARWOOD
_ ! . MARYANN WEGLAGE - CLARK
. LARRY GALLOWAY - RE-ENTRY
VOL. 1 NO, 2 ISSAQUAH, WA 98027 FEBRUARY 28, 1979
L] 7 T 7' V .
PARENTS AND TEACHERS MEET
)
.+ . PLAN FOR NEXT YEAR'S TITLE [ PROGRAM -
During the month of February, needs QOSSible to provide all e]igib]e
assessment meetings were conducted at  schools with the services they would
, the elemsptary schools projected to be 1ike to have., It is, therefore, the
i{ eligible for Title I services during responsibility of the District PAC to
- the 1979-80 school year: At each meet- review all requests and to maké recom-
ing, parents and teacheré evaluated the mendations regarding the manner in -
Title I program in their school and which the Title I allocation will be
v made suggestions for the operation of apportioned to ,the schools._
L next years'“~program, L. _ ‘ )

‘ ( . , ’ p £ N 72 ‘ 77 /(_\’?)
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“Vehmteers and Reading™

Lake Washington School District #414

S

ey i ey

AND READING

)
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The Following Materials Have Been Prepared By
The School District of the City of Krie, Pennsylvanin

e

1. How many students are in attendance?

~

. How many teachers are present?

el
:

How many teacher aides or helpers are present?

4. W% grade level(s) are you observing?

5. What type of class? Reading Math
/ 6. List some of the materials used by students,
~— . - o
“_71—‘ —_— FAN
{ v/ T . .
7. List the types of equipment being used. “
o \ -
.— : //
; . ] .
8. Are the childreq: ‘ . /
) {working _yith the teacher? /
: ‘ ‘
- working in a group? \/
working independently? ' 2
9. What types of activities are the children involved in? )
- _‘\ . . ’ ‘ ) .
v // ( o '
» . J
/ - ’ !
7 g
10. What attention-getting devices are the childrén using? - / !
“
»
~ - , s . N
7 a ' * L/(A\'i
- , \
% . B a—
) ' ‘ M4 * -
Q 74 79 ~ o




- 11. Is the room comfortable?  Yes Nao

12. How does the class appear to be fulfilling the goals and objectives of the Title I program?

s

13. Did you as an observer take part in the activities of the class?

Yes No

Il so, what role did you take in those activigies?

14. Other observations and cémments: _ SV
- ] . R
Parent Conference Tips - L
s N

A.  Decitte in advancc the questions you want to ask the teacher. It’s a good idea to jot them
" down. Pinpoint specific problems and gvoid generalities. ;

Ask your vhild if there is anything he would like you to discuss with his teacher.

."wd

C. Be ready to tell the teacher what he wants to know. He’s not prying when he asks about
- your child’s family life, health, hobbies, homework habits and ,feelings ahout school.
. Knowing these things will be helpful in his teaching approach to your child.
D. Look and listen before you leap. If You're concerned about a rumor you’ve heard, or
something your child has told you about school, keep cool until you hear the facts. Ask the
teacher whal happened — not the nerghbors

E. Don’t expect the rmpossible Be reasonable in what you expect the teacher to &o and the
" amount of special attention he ¢can give your child. Ask how you can help meet some of the

child’s needs at home.

-~

. Ry o

LN -
F. Take notes during the conference and review them when you get home. Stdrt right away on
the action steps you and the teacher agreed upon.

G. 'The conference doesn’t end here. You have the rlght to know-at \ny time' about your child’s
progress or problems,_A,phone call to your child’s teachef will set UP an appomtment at a
time convenient to both of you. Teachers value ;lie"interest and /opinions of parents.

Rc ' " g /




Program Review Survey -— ESEA ‘litle 1

| n\n a Title 1 Staff Member | |  Aide [ | Regular Teacher | | Parent | !

Please answer the following questions to the best of your knowledge or provide any other

comments that you wish to make regarding the program. l“nporlnn't that we all have a good
\

picture of what the program is and how successfully it"IS Teeting needs of our children.

»

I {
1. What are the major activities of the Title 1 program?
(2 or 3 sentences if posgiblc)

2. Do you feel that the program meets the critical needs of the students it serves?
Yes {1 No [ Uncertain [ ]

3. If no, what needs are not being met? J;

A

f"‘—"l 3.‘1
- ¢
. 5. What are thé weaknesses of the program?
S
. — &
£




6. If vou could rewrite the program, what would vou do to better meet the needs of
students? (Be specific)

g ' Ve

——— &
7. Additional Comments:
| \ |
[
o W
Inventory of Parents’ Council Operations
Yes No

A. Membergl'q'pD :

1. The school dlstnct has consulted with- the District-Wide

- Parents’ Council in setting up procedures for identifying and

selecting parents tp serve on the Councils. o —
. | .

~

1

b - 2. Selected by pﬁrenl@ residing in ;roject school attendance area.
C

3. Title ] -parents ng their pernﬁssnon to be listed for possible
? selection to the (J}untll &£

4. All project schoolq are reprcsented on the District-Wide

Council. N .
I

5. Mnjority of Councﬁl members are Pn‘?b‘)(’f eligible children.

6. District-Wide Codncnl mcludes répresentatives from the
~ nonspu ublic schools.!

|
|

o

~

RN |
chool helps the Council iin recruiting' membeys. -

Organizational Procedpres . - .

1. Bylaws adopted. | :

LT T“\«J.-_ ;-
|

"2, Grievance proced‘illf_les -adopted

L]




dr

"o

»

&

-

3. Meetings held on regular basis.

Montllly
Bunonthly |
) Quarterly -
. “ Other
4. Officers: elected appointed .

5. All Title 1 parents notified of meetings.

6. ._Meetmg agendas prepared and mailed out under the (hrectlon
of the Councnl : . ‘

s
-

‘ X’
7. Chairperson is a parent.

- 8. School personnel function in a resource/advisory role and do
~ not vote. *

.C. Program 'Dgslgn and Planning ‘ N

.. Parents’ C ouncil fsuggests Title I program design or revision.

2. Parents’ Counell partlelpates in district needs assessment.
RN
4
3 }’arents COlthll asslgns prlorltles to . “dlﬂ"erent suggested
programs. Lo

v

4. Parents’ Council renews program npphcntlon before it is in
final form.

-

D. Progrzfm Approval‘ | ‘

k) -

meeting. . _ o

2. P.arents’ Council members document approval or gl;rs_npproval.
A ’
E. Prog'ram Operatlon ‘ v

. Parents Counell ﬁlembers use Title ¥ reference material.

-

2. 'Council members visit Title l progrﬁm operations.

-

- 3 Counc:l members serve as volunteers in program

4. Council opmlon sought~when problems arise in operatlon of
~ program. o . .

a0

5. Title 1 teacllers report régularly to Parents C ounul
~ak v

6 School staﬂ' lnterprets “ahd demonstrates Title l programs

l

P

‘< 1. Parents’ Council votes ﬂpproval “of apphcatlon at formal

F




N -
. Yes : No
* F. _Evalaation -
1. Informsation describing program accomsfillishments is available.
. 2. School personyel regularly report to Council. o
3. Council memb?ers arg informed about and understand project 4
. evaluation proce¢dures. L
| N : ?
4. Council assesses program effectiveness. o
. X :
) 5. School requests and receives Council’s appraisalg of program .
‘ ‘ cﬂ'ectiveuess y
T 6 C oumil/dppmisnls result in changes to Title 1 prograt. . M
. -
P & 7. Council is involved in the dissemination or sharing of pmject
o feature and results with the community.
< - G lu-Service Training and Consulfation - . o
1. District personnel ‘explain Title I law and puidelines.
%
2. District provdeNoples of Tltlexl\law\@ud guidélines
3. Council members vrsh other districts\to observe Title l
+ . programs. - o - |
<~ - . -~ ) . - . . - —
. : . - L1 .- A
N ’ ' . " Yes No
ro AN .
4. «Consultants visit .C ounul meetings to help members undcr- ' TN
. stand Tltle I and other educational issues.
» . I .
. 5. Council members attend regronal or statewide meetmgs or .
X : workshops. ~ . 3 ‘
© 6. Aware of the “Nationul Conlition of ESEA Title I Parents.” .
. . "-H Staff and Budget Support - ’ S ~ \ x
. f Council is in regular contact with: :
Title I Staff . 7 - RPN ’ .
c. Title I Administrator ' - . ) :
$ L - . —
. . ke J
v 7.+ 2. Council has secretarial time available to it., _
Lt e ) R '
z 3. Council has funds -for its \aperations. -
e Y 2 oyt . N . .
4. "Council’s budget covers: . %y N {
Meeting expenses (coffee, etc.) o '
N * Baby-sitting
¥ ~ Consultants \ S
‘,.” ) ) . r“avel “, l:'. P . LY ’ ,'. o ’ —-——-
ot + Training ' o o e L
: Printing| y Cee " oty 13
" O ‘ . M K . \?:(w ~ R -/ 79 4 . O i V : ‘
’A,EMC 4 S T A . ’ e . . ) .
' R , .- . . . s .
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Parents’ Council — ESEA Title 1 -

8 gelf—lmpmvement Inventory

'
“~ ’ A ' \
Please take a few minuges to answer each of the followmg Results will be reported at future
meetings. It is the intent of this inventory to \\try and help us improve our activities. —
' //-"' N \

\\l. How productive do you think this “meeting was?

l P l — I
Very Productive Rather Productive % Got Almost .
S Nothing Done
. ~ _ g
2. Did MOpleQ the group listen to each_pther during. this meeting? .
| . i | , \ | .
;  Always . Sometimes Never
ro ‘ : . ~ . ~
3. Did you feel that others in the group listened to you during this meeting?
> : : ¢
l . l I )
Always -~ Sometimes Never -
L : s .
4. ‘Did all members have a chance to say what they thought and felt?
. -t 1 “ ~
Abgays - Once in a While T ' Never
Poos - Onee in n WA , Never
5. Do you feel your ideas and suggestions were heard and considered?
", I . i L ‘ : i
o Always . _ " Once in a While ' Never
. 6. Was it easy or hard to come to agreement at this meeting?
| L 1 A R
Very, Ensy. S ' Ratherj sy ' . Very [ard
7 Dld members stay on the subject or dld they jump from one thing tbﬂlnother" )
. E N S R
Always On The -~ ; Sométim‘es On : Y Neéver On The .
Subject ) The Subject . - Subject .~
. 8 8. How clesr were you nbout what the Parents Coungll was supposed to(do?, ; .
»\1 S I T RN B
;f-\' Clear : -~ Rather Clear | o ““Unclear
. .- \ * = ) .
o ""~F 9. To . what exten( did members take time-to summnrne ‘and ask for agreement or‘}
' dlsngreemeng’ 7 \ .
t _ J - P ‘ . l..- ‘t/\ ¥’L'~.._:" . . ] ‘
All the‘Tinie 7 " "' Some of The . , " Never ‘
- f o . Time S . -
s (. _ . : : ~ . . .
: @~ . ’ ) <! > 80 i 85‘ ’ S
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- hed .

. .
R !
10. Caomments:

. Parents: Some Ideas Jor Toy Buying

. J‘
*A. Description of the 3-4 year old: Vigorous physical activity, imagination and imilﬂ.lion.
™ Some helpful toys:
s Manipulative toys ) v -

e Sturdy trucks and non-electric trains
Toy telephone
o Metal tea set
« Dolls with simple wrap-around clothing
e Large wooden stringing beads
o Construction sets with easily connecting large: pieces
o Jigsaw puzzles with large pieces ‘
e Simple musical instruments ”
e Counting frame with large beads )
T Peg board ) - ~
e Large crayons _ . ' .
o Rugged keywound or friction-operated toys

e Blunt scissors Lo ' ’ / .

e Lacing cards N . ’ . L I
¢« o Simple card and board games
R .

B. Description of the 4-6 year old: Cooperative social play, physical coordination

~ Some helpful toys: : .
Blocks of various geometric shapes s
-Picture books )
Pail and shovel
Ha{m‘l and Finger puppets
Watercolor paints

o

'Cut-out paper do
Magnetic numbers
Felt board ) -
‘ More adyanced c‘on’struction to

o Kites . : . R o S Y

®© & 0 0 ¢ o o 0 0 & » 0
f
3
=
3
r
2
)
=
@
o
®

T 4 fo_'Stel.lc'ilsi _ \ B . “ .
o Activity Books ) R, .

e More demanding board and'cd‘?‘d.games. PN
o Simple musical ingtruments~ - s "’86

*
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Parent Participation Pledge

. In order to support my child and other youngsters i our 'l\lc I program, I pledge to
participate in the parent activities associated with our program including the following: (Check 2

or moreyj

e Serve on our School’s Parents’ Council

‘ o Assist the Title | teacher in the classroom
|

e Assist with a school field trip . .
Y Spend a morning observing in the Title I classroom A
'} -~ . ]
o Assist with Title I special events .
_ o«
s o Attend Title I open houses and teacher conferences _ -
o Give (),ther parents rides to Council nieetings
‘o Assist the Council as 2 member of a special committee . o
Best time of the day to reach me by ghone ‘
Best time of the day to. visit at my home . ) :
: _— ' . ~
Signature S - 'l)ate ——te
Address * mo , - . 4 T aphone .
N & ZipCode -
i ' T ? N ’ |
N « , R . ! )
ABC’s For Parents -
- ) el . . . ) . ' . /N-
., o . Lo v
| Accept your child’s limitations without blame of resentment.
Build up her confidence. _ ' S
. Cooperate with special wcommendations and programs advised by professionals who have
" stydied your crild’s itNjvidual néeds. g '
Direct her attentioh. S '
. EXpect her to refuire more than the usual amount of time for almost everytmng. '

Farget about unfair comparisons of school progress with that of children of friends, relatives,
- and neighbors dnd brothers andl sisters. T
® Ghvern, the child’s discipline at home by that which is expected from her siblings.
. Help her ¥ take pride in doing those things shg can do well. '
‘l@:e" 2 regu‘% normal program of oflitside activitics and cultural opportunitics, or anyw

Xtracu r learning experiences, as a -meams of broadening her horizon.

s \YSusie usnally can learn to read, do_basic. arithmetic, writ{e, and spell. -
T \.) e¢p directions simple. . - , . ’ ) *
40 L#t the child set the pace in new learning situatiggs at home. 2

' -7 : . x 82 ’ P 8 7 2 N\
' : . . ; t ' .
L 1 . . R P
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Make certain that you stand ready 1o belp him fo sobe his problems. bat don’t provide everny
ANSWET. N

Never give up*hope for possible progress. N

Open cvery possible door to his development nd progress’ by finding, investigatng, and
considering all mvailable persons and places specifically geared to aid your particular ¢hild.

Paticnde and perseverance are recognized as personal atiributes necessary (o all purt‘nlL

Quict child? Beware! Such children may be calling out for help by their silence.

R st and read available material concerning your child’s particuldr probloms.

Sm acceptance is highly important to his welfare outside the home situntion.

Teaching at home, whenever possible, should be concrete rather than abstract; deal in specifics
and not in generalities.

Understand the importance that a familiar routine playvs in the slower child’s life.

Verbalize as much as possible; but allow him the opportunity to express himself freely.

X-ray your own state of mind. Try to see his inner feelings,

You will find that your child will present an ever-challenging personal problcm to you as .a
parent. v

Zest for life and living must not be denied your child. o~

‘ ' Mnrvhc(h P. Frey, “ABC’s For l’nrm(s Aids to
Martgément of the Slow Child at tome,” Rchabili-
- (ation A.iterature, Yol. 26 (1965), pp. 270-272.

\
‘Helpful Hints for the Parent Parents C an

Help .

>

) »
A. Helpful Do’s | Ve . v '.(

i y
Do accept your child -a% he/she is. 'S
Do keep your child well and rested. '

.

Do “praise your  chilg. -
Do see that your chifd has good habits at school. /
_

Padii s Alens

Do show a real interest in school. )

bl

li. Don’ts

I. Don’t compare ~ with Brother, sister or friends. -

2. A child who stays up too late will not do his/her best in 5cl‘|00l

3. Don’t expect every child-to know s’hwethmg the first time told-— some children, ﬂked to . .
\ -

*
]

d see words or pictures many times:
\\ 4. When many absences occur, work is missed qnd the child gols behind.
‘ 5. The parents’ attitude is usually the child’s. Let’s all help to make it positive!
0" . ; -
. CL \ou Can Help at Home N .
1. Talk to your “child — Help add" words to the vmal)u'lary P | R
ZKlstcn to your child — Children need opportunities to express themselves. 75"‘ Lo
ead to your child— Every time you read t6 hinr/her, you are building an apprccmtmn _ ,*

~of books and reading. . .
4. Build a reading atmosphere gt home — Have a place to keep books, pﬂpel‘ mag:mnee

~ . 50 Fncouragc children to jom the hbr:;ry — Unlock:a new world for every child. -
6. Buy books fpr your child — l or. blrthday and holidays or when the ocumon seems nght .
A & - n . . (' R i - . -
b i ! o e . . . - - ' “ .
L. A TR ' R 63 88 . - N
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. The Parents’ Role

A. Ways that parents can sypport their child’s schoel efforts

1. Seck to provide resource or reference materials to help in the school program.

2. Enlist the teacher’s aid in helping the child learn to use the resources of the school and
: community library. .

3. Help to create in the child a positive attitude toward school.

4. See that the child has a good breakfast.

5. Help the child get to school.

6. Instill in the child » sense of rvesponsibility.

- 7. Set an example for the child in attitudes of respect for others.

L 8. Arrange a place at home for study.
9. Make a point of knowing the child’s friends.
10. Supervise playtime.
11. Sing and read to the child.
12. Listen to the child when he/she ‘reads to you. r~
13. Take time to talk with 1]:9 child about his/her day at school.

* B. How parents may involve themselves in their child’s schtg\\
N .

T, .

1. Help your child ind the teacher in solving pro”bgii:i .

2. Attend school functions and observe in the classroem.

3.- Take an interest in papers the child brings home from school.

4. Don’t compare your child with another. _

5. Be a volunteer helper or member of an active ,gr()}ﬁ of parents,

6. Get acquainted with the¢ teachers, :

7. Praise your child for school work well done. - _
8. Have parent projects that will permit fathers to relate to f&herlcss youngsters.
9. Learn what is expected of the chiid.

<« . 10. Attend special activities in which your child is participating.

" 11. Attend parent-teacher conferences and Parents’ Council meetings.
12. Kollow through on what you say you will do.

*

L7~ -13. Give help when the school asks for it. ,‘S’*’\
y 14. Don’t put too much emphasis on grades. '
e -15. Prepare: art materials; ’ *
7 16. Maintain picture files that can be used in different snwci arepas. 7 ;o
17. Assist with thefeading groups (games, seatwork, etc.). z 7 ,
S ‘ 18. ‘Call on new flarents. . ’ -, / : /
19. Hald “Parénfs’ Coffees” to discuss cominunity interest. ~

: + 20, Serve on school and parent committees. ’ [ | //
, - 21. Orgapize parent-child activities. - ,,y .
. ' /- ) 'ﬂ(_ |
L Toae -' - (_-\‘ . by ¢ . v ) . . i | .‘
X g . .
| i 8
O A |
v s ' % ) p v -
¢ ""'“ ' . = - - o ;
A N - N
. * . 'l - 89 . , /
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“How Can 1 (et My

"

Teenager to Read?”

International Reading Association
~ 800 Barksdale Road
Newark, Delaware 19711

I

3

v

—

\

-
Q

ERIC

Aruitoxt provided by Eic:

An FRIL/CRIFR +IRA Mlcromonogrnph

by,Roscmary Winebrenner
2

Some questlons for thought and duscussmn

What kind of early childhood cxperiences seem to wnlnbutc
to-a child's Interest or lack of interest in reading? .

. How ,do the attitudes that parents mantain toward their

teenager” affect parcnts’ suceess in encouraging good readmg
habnts?

How can the paignt help create the proper environmemt and
atmgsphere in the home to enlourage reading? What giateria
and other resouices can a parent pmvndu’l How ¢

sinoerc ¢xample?

‘

- What actwitics bid for 3 teenager’s times at home, at school,

elsewhere? How might a reading habit be d(‘vc‘k)p(‘d in relatbion

to these activities?
. / o
~ -

-*«>

L # matenals are

1

teenager Lo read?

Igvm hates to read. ('lculkg the troprcal fish tank s
a joy book.
Although Kevin's mtelhgence s his

compared to  sitting down with a

above average,
schoolwork has always been poor because he gever
fcarned to read well Now no amount of urgmgtrom
his patenty makes readimg seem WK anything but

pumshment.

Sarah doesn’t read cither, but for different redsons.
Until she catered high school, she brought books
home trom the hbrary m o stacks. When her parents ask
why she has stopped reading, she dashes out the door
calling, I just time' See you later!”
Qccastonally Sarah glanw s at the latest issuc of a teen
fashion magazine, but the enly books she rdads are

don’ 1 have

those for school. Why?

Why do many high school students stop reading”? Why
do others never pck up the reading habit? These
questions are not so simple as they might scem. In
fact. the answers are probably agTymerous as the
children about whom they are askc(d\

\

1

. . N
What is a sensible course of action for the parent who knows
that his tcengger i’ abilyr 1o read is sevcrcly impaired?

What kind of teenage problems could best bc solved through
bibliothetapy? Mdow does a parent decide what reading
ropuiate for a specific teenage problem?

What {acilities arc available in your schools or commuaity f¢
the teenager who wants professional help in developing |
rcading skills?

What is a reasonable goal for a parent to have for improving his
teenager’s reading” o




The lollowmg Materials ll:m l}un Urepared !l)
North Thurston bchool l)istrict #! _ \

North Thurston School District j3

6202 Pacific Avenue
. Lacey, Washington 98503

A\

/ aTltkl Pre/Post Scheol Attitude Survey

‘(mden( s Name Check: Reading Service
{  Math Service

School’s Name ; K-1 Service

Teacher’s Name , , Grade

. ,/ -
Answer the following statements and questions on how you feel about school by marking either
the yes or the no coﬁugm:

5 W ]
_ - YES NO -
1. I like to read.or look “at books.
2. 1 think math is casy. o
3. 1 obey school rules and (ry to be. good at school. C
4. 1 get along with> most of the other chﬂdrcn m _my cluss
5. 1 begin my school work quickly. e T .
6. 1 usually get ;n;' work finished on time. s ,
7. 1 like to cogre to school. 7
8. Do other children take things from you?
9. Do you take things ‘from other children? 7 -
10. 1 have friends at school. :T
11. 1 feel my teacher likes me. L " - A
12. I know what to do or whom to see when 1 need " | '
help -at school. _ - LAV N L
\ Comments: T e L[ . - |
. !
* W e §
+ *-
\ ' - .
~ » A
. 86 91 >




- Olympic View Elementé;y School
Title 1 Progress Report

June 13, 1978

Dé{lr Parent(s), - *« /
Your child, ' Y . has been receiving

supplementary help in the Title I Reading Program and has made progress.

I hope that during the summer your child will dave opportunities to read both inddvend\ently
and orally with you to help strengthen the skil arned this year.

£
Sincerely,
3
‘ A"
-~ l ~— N
Gloria Gibbs,' . - -
Title I Reading Teachcy
3
a‘ \ N - r———

_South Bay Elementary ‘School |
Title 1,Progress Report :

June 13,' 1978

\ t -
Dear Parent(s), ,
. N ! o
Your child - v : , has been receiving
supplementary help in the lI‘ltle 1 Readmg Program and has made . progress.

g - oA

I hope thaf during the summef your child will haye opportunities to rea‘a‘ both mdepem’ently ,.'"\N

and orally with yﬁu to help strenggthen the skills learned -this year.:

a,

Sincerely, S
AN

Colleen Larson, |
' Title 1 Readmg Teach A

e, ")
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Parent invadvement Survey _ ~p
Clover ParK Sthool District #400 Y \

Clover Park Parent Advisory Council
Parent Involvement Survey.

. Which of the following Parcut Advisory Council activities would be of interest to you?

Sepving on A committee to prepare a8 monthly informational newsletter for Title |
parents, r .

Helping the Reading Specialist w:th the Reading is FUNdamental Book (,nemmy

pr()]ect
h 4
, . Assns(ing in the pggparation of a special project for a Title 1 Center. _ \
S \ < . .
. - Touring Title 1 Centers in’ Clover Park>School District. \
A \ - ' - - T
N N _Touring Title 1 Centers in other school districts.
—_— J
-~ I‘ /
2. WHn would be the most convenient time for you to attend !he llﬂ(‘ l l’afn( Advisory
" Council meetings? , Ny
Morning _ \ ) . T
* *__Afternoon \ . .
: : o s g ¢
______ Fvening ' ’
. 3 4 . v K ' A A‘X . .
\ J _______Monday 'luesday Wedngsday \N;Ersdak
’ / . . -- N ‘\
i’ ' kY S . \ e .
3. I am able to meet /K s
Once a_month. - ‘ -
.w - i Y K\
Once every two nfonths.x - . . _ ’ o '\
. ¢ 4

R Three times /)l/ year.

- '(“ - N X ) ' s ‘ . 4 : .
' (Name) o /| v ) (School} W T .
.~ / g o N :
¥ T \ ) . e .
- s 4 q ™~
) . M ' NI
[N o 93 : T
} S 88( ) 74 4 -
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“A Primer for the Training of ESEA Jitde I Parent \dwsory Councils”
Salisbury Township School District .

Allentown, Pennsylvania 18103
Copyright 1978 Penns Valiey Publishers

for the trai.njlig of

. 'ESEA TITLE 1 ._
.‘Parent;A&vis{)ry Councils
N S U G
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